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Our Curriculum




Our vision

Our school values are embedded in everything we do at Rufforth
Primary School.

The vision for our curriculum is to inspire children to learn more about
the world in which they live. We aim to equip them with the skills and
subject knowledge that they need to care for themselves, each other

and our g/oba/ community and grow as citizens in our ever C/zang[ng
world.




Intent

Our intent is
to inspire children to learn
more about the world in
which they live. We aim to
equip them with the skills and
subject knowledge that they
need to care for themselves,
each other and our global
community and grow as
citizens in our ever changing
world.

At Rufforth Primary School,
we have a curriculum which is
accessible to all of our
children and that will
maximise the outcomes for
every child so that they know
more, remember more and
understand more.

Implementation

At Rufforth, the knowledge and content
outlined in the National Curriculum
Programmes of Study have been
carefully mapped out to ensure full
coverage by the time children reach the
end of Year 6. Our medium term plans
map the progression of skills in each
subject area to ensure that we build
upon the learning and skill development
of the previous years. We have used the
Rainbow Continuum skills progression
document to design a curriculum that
embeds transferable skills throughout,
without weakening essential skills based
learning. The quality of our classroom
environments serves to stimulate and
engage higher order thinking.

Our school motto is Excellence in a
family atmosphere. Through
sympathetic, understanding and varied
teaching methods, children at Rufforth
have the opportunity to become
inquisitive, independent and resilient
lifelong learners who work hard and
strive for excellence.

The impact of the school’s
curriculum can be seen through
the outcomes of all groups of
pupils and the work they
produce.

Lesson plans are based upon the
teacher’s detailed knowledge of
each child, striving to ensure that
all tasks set are appropriate to
each child’s level of ability.
Day-to-day, on-going assessment
is a crucial method of assessment
which provides instant feedback
to the teacher and ensures
progress within every lesson.
The development of our
enrichment offer demonstrates
our commitment to the personal
growth of every child




(§ long term planning provides children with the correct knowledge and\
s.uls for their age and stage. We have mixed age classes from Y 1-6 so our

two-year cycle ensures that progression is carefully mapped and sequenced.

Class 1

EYFS
One year cycle

Engaging topics and enrichment opportunities support learning and inspire our
children, resulting in excellent outcomes.

Class 1 EYFS Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Special Times Twinkle, Twinkle All Creatures
Marvellous Me ' Far, Far Awa ' The Deep Blue Sea
Special Places ! Y Little Star Great and Small eep
Bedtime Baskets Participate ina Grow and eat your | Visit a library Look after an Create a whole
community event | own vegetables animal class piece of art
sl o e =
& @ & @ & 0]
Class 2 KS1 Autumn 1 Autumn 2 Spring 1 ‘ Spring 2 Summer 1 Summer 2 Class 2
Year A To infinity and Let it Snow Where would you prefer to live: England| Creepy Crawlies | Oh, I do like To be KS 1
2021/22 beyond| or Africa? beside the seasidel
2023/24 Bright Lights, Let's go on safaril TWO year cy Cle
Big City
Our emergency Visit a theatre
services - who,
what, why, howz.ee.
Year B Welly boots and Arctic Explorers Act Healthy The toys that fime
2022/23 new shoots Can you travel around the world in 80 Eat Healthy forgot
2024/25 days? Be Healthy
Make a piece of Cook on a fire Make something Bedtime story
art that is bigger . for our community session
than youl ] % ﬁ"
fwg_-I‘TlP af : |




4 Topics have been sequenced in each phase based on chronology within the
History curriculum and from a Geography perspective, children learn about the
world around them (UK and Europe) before learning about the wider world.
In mixed age classes, we accept that one year group will not be taught in
sequence, but our planning ensures that progression of skills is developmental. /

Class 3

LKS2
Two year cycle

Class 3 LKS2 Autumn Spring Summer 1 ‘ Summer 2
Year A Meet the Flintstones! River Deep, Mountain High How ruthless were the Romans?
2021/22 (Stone Age to Iron Age)
2023/24
Have a pen pal Buildaden Serve the community - host a Visit a gallery
(’gi ) event for visitors @Eé) @
Gt = —
Year B Welcome to our Kingdoml There's no place like home! Raiders or Traders?
2022/23 (Angle Saxons & the Scots) (Extreme climates) (Anglo Saxons & Vikings)
2024/25
Learn first aid skills _ | Enter a competition School Sleepover &
@ @ ﬁ

Class 4 UKS2 Autumn Spring Summer

Year A Unmasking the Maya The New World 'Keep the Home Fires Burning'

2021/22 (North America) (WW?2)

2023/24

5
Visit a charity then organise and lead a Residenfial 5= Host an Be a buddy to
fundraising event % Break a world record exhibition | wyounger children in
( -') £]2 @ school. t&%

Year B Phenomenal Pharachs Vicious Volcanoes Heroes and Villains

2022/23 (Ancient Greece)

2024/25

Take part in a debate Residential visit & Run your own business
(Visit Parliament when possible) & =5 Sl
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| T T B The planning provides structure to
ensure progression of knowledge and
= S skills across all areas of learning, as
e well as allowing for child-led learning.
Enrichment activities and role play
areas are mapped out, but with the
freedom for staff to follow the
interests and needs of their cohort.
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Our Early Years Foundation Stage has
R more detailed long term planning, in
e e L e R line with the new framework.

Our Curriculum Links
documents for EYFS plot
the transition in learning
rom early years into KS1.

Links to these documents
are included on all whole
school progression maps.
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EL& (End of Year) | ELG: Creating with Materials
Safely use and explore o variety of materials, tosls and techniques, experimenting with colour, design, texture, form and function;

Share their creations, explaining the process they have used;

Make use of props and materials when role pl in narratives

EL6: Being Imaginative and Expressive.

Invent. adapt and recount narratives and stories with peers and their teacher;

Sing a range of well-knomn nursery rhymes and songs;

Perform songs. rhymes, poems and stories with others, and - when appropriate - try to move in time with music.

In Reception we capitalise on children's thrill of discovery and their instincrive desire fo know, understand and find out more by:
Providing freedom to explore. investiate and experiment using the five senses

Culfivating childrer's curiosity about how and why Things work and how things change:

Encouraging questioning. testing out of idea and drawing conclusions

Fastering childrerts excitement and pleasure in the awe and wonder of natural phenomena

Knowledge and Skills

Because T can. InYear 1T will learn fo._

Curriculum Objectives T Know__

Role Play area | Home Corner/ Cafél Castle Space Station Minibeas? Explorers in the | Pirate ship/submarine
Doctor's Surgery Christmas Post Office Undergrowth
Enrichment People Who Help Us - visitor Christmas Crafts parent Rainbow Factory visit Space Workshop Class caterpillars/Chicks Secret Reader
activities Relative visitor -~ Rufforthin | afternoon Stay and Play afternoon Easter Crafts parents Zoo Lab visit School +rip to the seaside
the past Church visit afterncon Skelton Grange visit
Diwali Workshop Village Walk Secret Reader
Pantomime visit Secret Reader Stay and Play afternoon
itish Science Week

The topics outlined in the long ferm planned are covered in a variety of different ways. This includes:
Areas of confinued and enhanced provision

Child-led play

Aduli-led activities

Indoor and Outdoor learning cpportunities

Planning (Topic and Enhanced Provision) is flexible and guided by the children's interests.
itiated learning and adult supported interactions. children are supported to follow

‘Busy Learning' fakes place throughout the areas of continued and enhanced provision. Through a combination of child:

their own inferests. carry out investigations and develop their independence so as o become effective learners.

To Understand tha changes cccur in the natural | Tha There are four seasans across fhe year. Start 1o use the vocabulary associated with The seasons (Working Scientifically)

world through the seasor

That the seasans affect the temperature; Comment on the weather and temperature making simple. ‘Ask simple questions and recognise that thy
(ink to zcazanal changes; working scientifically) observations linked 1o seasonal understanding. can be answered in different ways
Plants and animals react to seasons in the way they

grow and their natural life cycles; Observe ch

Comment an what T can see in my local envirenment such as ly, using simple equipment
Flawers in bud or leaves falling from trees and make perform simple tests

The length of day and night changes depending on the | connections. linking it to my understanding of seasonal change.

season;

identify and classify
Comment on characters, seftings and events in stories that

are linked to seasonal charasteristics and changes Use abservations and ideas fo suggest

Know the: vacabulary of the: four seasons
answers to questions
Collect and examine evidence of changing seasons falking

about what T see. Gather and record data 1o help in answerin

questions

e orally. in simple des ]
g. about a farm, which animals live there / plants grow there | (Plantz)
and the job of the farmer.

Understand there are similarities ond Gif ferences | That the narural emvironment and world around
in the natural world. supports life.and growth

Tdentify and name a variety of common wilg
Talk about my knowledge. eg that some animal’s habitats need | and garden pla luding deciduous and
certain conditions such as polar bears prefer to live incold | evergreen trees

climates and certain marine life live in different parts of the

Ocean. bemonstrate this through their small world play and
storytelling

Animalz Including Humans; How to respect and care for the natural environment
and al living things

(link to Plarrt
working scientifically)
How to care for their immediate envirenment and the

wider world: Tdentify and describe the basic structure e

avariety of common flowering plants.

That there are different natural environments around including trees

the world that have specific characteristics such as
deserts, forests, islands. oquatic habitats

Take part in activities such as recycling in school. raffic
colming posters and develop an eco—conscious appraach To
classroom practices and resources

(Animals, including humanz)

Tdentify and name a variety of common
Ask and answer questions about what I have observed, eg. | animals including fish, amphibians, reptiles.
Who lives where? Why do some animals live in cold places and | birds and mammals

some do not? Why is plastic harmful? How can we help fo

keep our planet clean® Tdentify and name a variety of common

animals that are carnivores, herbiveres and
Know a range of scientific words such as habiiar, ife | Talk about The work / activity/ experience I am having omnivores

cycle, metamorphosis ete (linking te Y1 NC) Organising my thirking.
Explain how things work and why they might happen

That there are key words/vacabulary
with science




Curriculum Mapping

Readin

— core subjects

-

We teach reading

Examples of progression in question stems from KS1 — KS2 (VIPERS) S k'l'l'l's us u l'g VI P E | "S
K51
Vocabulary Voe, What does the word .. mean in this sentence? ‘What do the words ...... and fro l I I EY F S t 0 Y 6 .
e abufg Find and copy a word, which means ‘Which word tells you that....?
- . Msm ‘“w,‘.wo;;r e What does this word or phrase tell you about ... ‘Which keyword tells you about
eerr] "::’ fpand 101 Which word in this section do you think is the most important? Why? Find one word in the text, which
a0 -w"":“ﬁ,mm"‘ Loafideni® i Which of the words best describes the character/setting/mood etc.? Find and highlight the word that is cl8sesrmrmes
& - me_m,mnﬂ wlﬂ“'d.,ua\«i* “,mev“’ \n\m-"‘“"'““ snd “_‘“\mwﬂ Can you think of any other words the author could have used to describe this? Find a word or phrase which shows/suggests tha
2 B byt - g 20 5
[ s, S Why do you think . 15 repeated in this section?
= o e P L st
" e e reaS o
ey ui\l " amare e * g O e IE'““‘ g Infer Why v.fas,, .. feeling.... Find and copy a group of words which show that__ . .
TENT el e ,,,E.m s i d““h.,uvc“w it :::SML:M““ e expia® i o Why did happen? How do these words make the reader feel? How does this paragraph suggest this?
, @ " arnil 1, .
g ,a“a..-"w““‘" M e ry oF O gy i e  wuch 85 W8 Why did [T — How do the descriptions of ...... show that they are .......
e e arange ¢ g where o . et e Can you explain why___? How can you tell that __?
g ! i 123012 ;oM o e ks I ports W jes. i i i
e ety o aifteret s s l::w:; whese ‘\ei:\gm bind»:h: a8 P ;:::dd " ﬂmmmm"“"m What do you think the author intended when they said..___# What impression of ____ da you get from these paragraphs?
e} ui:\“ s R e AR ssencesbe " |y vr“““’;“mdm@_’;':::n‘\sh it " \.m,-*““’“ 2 How does .......... make you fesl? What voice might these characters use?
Fatod" A esd e « g 4008 b _msv e et mn»? et ‘ ome e ! Wh i
o ceaia S woust i oSt o e 8t Was ... thinking when..
w-““ P s B e e ance A gy
o e Vst 0 i e oot ot aohE e 5 T g e Sy infer S0 Who is telling the story?
- — e WS S, ey Sty 15350 L et ine e o gt stenct
e ,d«.ma‘s 39 WL oot WO e T s et v oy 35 5
N acin ¢ spent e justitye e o _
; ’:ﬂ\. Lht\v%":‘;ni,‘dev sand the e Y cove, ™ “M»‘\gams“"“’ Miwﬁwﬂ"‘ e Predict Look at the boak cover/blurb — what do you think this book will be about? From the cover what do you think this text is going to be about?
o 2houd ¥ e e ":,m“ lm‘*mpmﬂ"" asictn What do you think will happen next? What makes you think this? What is happening now? What happened before this?
e \=N‘d‘: mﬂ"“*“:;“ma and € ﬂ_,,,.u.w*“'““ How does the choice of character or setting affect what will happen next? What will happen after?
bR senten® | & E:“u\zqﬂ“““g et s fingerenee o — o What is happening? What do you think happened before? What do you think will happen after? What does this paragraph suggest will happen next?
n Y gt : » . - |
g s 7 e e o e 1 ot v SR s P What do you think the last paragraph suggests will happen next? What makes you think this?
word it s o o ot s o
acahaart \,,.aw"‘ s“‘ o et rawes m\:\; Y uv:“ = et inh En\mwahehamuf ’.;’:‘“;H‘ghﬂm::; gerenct, onedts Do you think the choice of setting will influence how the plot develops?
e C] v’ E\‘j @‘ e o uence e s “S':x_:‘g, P ansir oy vaet T g e on et Do you think... will happen? Yes, no or maybe? Explain your answer using evidence from the text.
- e 4 5e mn\é‘ k » peict S S amerete on 081865 B e ot 8T e . o retd
§ infere ot et T e R A ying R ©oppon 19000 P Recal ey et P Bt ey _
vecshotod v ml!‘ “"‘" rstond 455 i o g 5P ‘ e azl-_:\v-ﬁ: s videnet ::m::ﬁ v c,webw":‘: roved ad:"‘ :; o Explain Who is your favourite character? Why? Why is the text arranged in this way?
i aw o i . : I
ot v (= 9 n o jstitying getians v Lookian o  defendi®® Ll b o s - Why do you think all the main characters are girls in this book? ‘What structures has the author used?
iR ittt £15° s s Rt win 5 o scans T : 3
e . g B i ans o8 & g voeaoitsY o Would you like to live in this setting? Why/why not? What is the purpose of this text feature?
! srse . - ” e . . .
Y:L\:u-:m’ { 5o and o7 ‘h e ﬁg seloe? g peior A%, w{n;m “meﬂ“ - r::"‘:d‘::“,,d- s " question® W“W.,.Lm Is there anything you would change about this story? Is the use of ..... effective?
mﬂ\uw e —— et ‘;",‘,“ o] evident® mshe 5 ,\ﬂw:'t:;v e M“,,\mm-‘@‘" Do you like this text? What do you like about it? The mood of the character changes throughout the text
i PO i e e naersant Logeed M“"“‘:“,:.‘* - pare e v mwm“',?}! Find and copy the phrases, which show this.
g gects e u ; sentenc® ST a0 " focit . :
R R s; . e Y o (45 e - . What is the author's point of view?
o Wi “d oy ‘,‘\ xg a0 cxptain W % \‘,und e wmm.uu“\w }umm‘“\‘:’" ot w2 L er tﬂ""’ uw"“‘:: 8 ‘What affect does ..... have on the audience?
cnaraete o st Bl “x .:: et - < & ma\n‘:‘:‘,ﬁl pes ;sn\”““d e How does the author engage the reader here?
e S et el s w0 st 18 5o the el § .
. ?eu:s:m i - ud“nuﬂ‘ ‘{ 'g,‘ = e 4 et et ore! oyt FEE Which words and phrases did .. effectively?
i - e e s © een uctores
scord O nm “,g “ wu\;‘“ Ngna nswmmpurz apln? ks “"‘“ ﬂ,.mn‘:m gt pwp’““’" ‘Which section was the most interesting/exciting part?
e 16 sio .
P :‘:ﬂ ,um;eu /, “:M e s - How are these sections linked?
- o8t qz(yi‘-“'q;(](y:.almﬂu(v guestion Retrieve What kind of text is this? Why did happen? How would you describe this story/text? What What does.
opB ““‘T‘Th.«r B s \::m “““"';“_k:,‘mn“dmw Who did__? How did genre is it? How do you know? How .._is
s the v 1 and 5 _ N . .
o petwest mpo b,\\sum oy ot P sv'\mm;“(“wmm Where did. How many.....7? How did...? ‘What can you learn from _..... fram this section?
o e et s
« m,nn ‘:g et 1oV “3“ “; r\’m -"“"“,‘::hm'(’” - When did.... ‘What happened to.... How often...? Give one example of.
wn o€ L e et o ppig 202 What happened when. Who had...? Wha is...? Who The story is told from whose perspective?
summotE et 82 "t haiontets What happened to..?
¥ o e
Az Can you number these events 1-5 in the order that they happened? Can you number these events 1-5 in the order that they happened?
—— ‘ — | What happened after .....7 ‘What happened after .....7
— What was the first thing that happened in the story? ‘What was the first thing that happened in the story?
. weight, saman, women - Can you summarise in a sentence the opening/middle/end of the story? Can you summarise in a sentence the opening/middie/end of the story?
uggested reading Autumn2 s e, s Summer L s Summ { In what order do these chapter headings come in the story? In what order do these chapter headings come in the story?
spine texts ear. ear
Stigofthe Dump Storm The Water Harse ¢ Bathroam
Cwe fing Kewin Crassly Holland Dick King; S Lous sacha] Frances Hodgsan sur
Huricane Zahey Charlott's Web
Davie Wizsner Tather Cukures iteracy shed)
The hythm of the fain
Geahame Baker Smith
The Wind in the Wilows. Kenneth T h k
mmu Original Text Grahame e n O W e g e a n S L S
Vear Vears Vear§ Vears
T = The Lien, the witch & the Wardrase -C. 5. Lewis o s Teain Your Dragon - Cressida Cowel
1 Dol R Loyd Jones The Grest Kapo Trce - Lynne Chery The g rtson . . . .
from: The Witehes Extrarts from: Arthur —Mighting of | Rice nf Pascage -(Other Zoo- Anthony Browne . e lnt e nt lm e me nt at lo n an lm act
o oo e T Sl Chtts oy Bock & Tom et Toe b Sar-fheracyShed]. or rea d ing are ma e d
Etracts rom; The BFG Michae! Morgurg & The Boy Whe Grew Dragans - Andy Sheshere )
el Danl King Arthar and the Knights of the 9 p p
Eorne . .
i vilams
- - _— — . or readina is mapped across each phase
= = out in our whole school - Ieereting) b s -
Ficton Fition Fiction Fition Fietion Fietion
Stories wih Time Sips Modern Closies S Fantosy & v and Sermmas lotorcol
Character Eraracter& den hatacteriation & dilogue
k R b o gerden)
Firat person marratives - Diary crtry
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Wiash 3 Stane Age aniemal)

— sk
sty - Patterns B Rules
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the water cycle)
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progresslon map.

Readlng and writing spines are included
in the map to ensure 'mcreaslng
challenge, variety of genre and

progression of sRills.




urriculum Mapplnq — core subjects
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Rufforth Primary School

— Writing [SPAG) Progression Map

'Writing Intent: Children can communicate their knowledge and ideas, becoming thoughtful
INTENT IMPLEMENTATION IMPACT
Inspire Care Grow
Using age appropriate texts, pupils will learn the following knowledge and Core activities to deliver learning: When assessed, children the following
skills:
Teacher framework for end of KS1
Word YEAR1 YEAR 2 Phonics: Little Wandle Revised Letters and Sounds (Y1) YEARL YEARZ
Regular plural noun suffixes —s or —es [for | Formation of nouns using suffixes suchas | Twinkl Spelling and No Nonsense Spelling Scheme (¥2] # Spal ini - words into phanemes
example, dog, dogs; wish, wishes], —ness, —er and by compaunding [for the 40+ phonemes and represent these by graphemes,
including the effects of these suffixes on | example, whitehoard, superman] +  Daily phonics is taught systematically ¥ Can spell most common wiords spelling many of these words correctly
the mezning of the noun « Whale class teaching of spelling paterns carrectly (mast R/Y1 High Fraquency and making phonically-plausible
Formation of adjectives using suffixes such | ¥ Rainbow spelling Words and the words on the Year 1 ist attempts at others.
Suffixes that can be added to verbs as—ful, ~less ¥ Pyramid spelling in the NC Appendix 1) + Spell many commen exception words
where no change is needed in the ¥ Word searches + Spell all the days of the week
spalling of root words (=.£. helping, (A fuller list of suffixes can be found an + Daily ‘look cover wirite check’ + Use the speliing rule for adding ‘s’ ar
helped, helper) page 46 in the year 2 spelling section in « Personalised spellings checked haif termly ‘e’
English Appendix 1) +  Dictionary activities ¥ Useing, ed, er, and est where na
How the prefix un— changes the meaning *  Little Wandle Catch Up & Keep Up sessions where necessary change is needed in the spelling af
of verbs and adjectives [negation, for Use of the suffixes —er, —est in adjectives | ¥ Ward mats root wards
example, unkind, or undoing: untie the | =nd the use of —ly in Standard English to ¥ Use knowm alternative phonemes to
boat] turn adjectives into adverbs narrows down passibilities for accurate
spelling
Sentence How words can combine to make Subordination (using when, , that, + Vocabulary taught thraugh reading and topic (reading in line with Litie ¥ Create oral sentences about the topic | Use present and past tense mostly
sentences because) and coordination [using or, and, Wandle scheme) being studied correctly and consistently
but) + Wocabulary activities as resding follow up tasks + Sequence sentences to form short +  Use co-ardination (=.g. or /and / but)
Ioining wards and joining clzuses using + Warking walls ‘magpie’ ideas narratives and some subardination (.. when /if
and Expanded noun phrases for description ¥ Text marking ¥ Make simple lists Jthat f because) ta join clauses
and specification [for example, the blue + Paer work to ‘uplevel’ and edit ' Memorise and recall key words touse | ' Make simple additions to their wark,
butterfiy, plain flaur, the man in the moan] | + Discrata teaching of grammatical tarms in writing including revisions and corrections
+ Grammear activities — e.g. ‘Be the Teacher, gap fill, identifying grammatical | + Fillin a table + Paraphrase within writing
How the grammatical patternsin a focus on ather texts. + Copywrite Restate the main points of the topic
sentence indicate its function 2s 2 + Word mats # Name and label
statement, question, exclamation or + Underiine simple information
command ¥ Proof raad to check for basic errors
+ Wirite sentences including statements
&nd some questions
¥ Use basic descriptive language (The
giant has red hai
Text & Sequencing sentences to form short Carrect chaice and cansistent use of ¥ Using modelled texts ¥ Sequence sentences toform 2 short | v Write simple cober=
Writing for effact | namstives present tense and past tense throughout |+ Modelled and shared whale class writing — creating class ‘WAGOLL narrative
writing + Paer work / talk partmers  Can ite simple texts such =~ = o] vards
il T, 310" 5,
¥ Hot seating staries, rrnoe= Seps ars, full StoRE .
Use of the progressive farm of verbs inthe | + Drama o capita! 120 ion Mtk o sepd
present and past tense to mark actions in ¥ Art/ drawing as stimuli \nrmduc‘ " ks and axclama L
progress [for sxample, she is drumming, ¥ Use of real life experiences as stimuli question ™ _ g Srtences apasroph=s
he was shouting] ¥ Immersion days ;_\.—,marcdﬁe e _
< Working wall pames znd o ifsst anin
+  Explicit teaching of aditing skills ‘ﬁ\\gn rs fof pas‘é
¥ Collaborative activities o embed new concapts Cap conaurt b namel
7 REE T ST e, Mt T S A e S T persan®!
+ Cross curricular writing opportunities

The intent, implementation and impact
or writing is mapped across each phase.
Reading and writing spines are included
in the map to ensure increasing
challenge, variety of genre and
progression of skills.
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Using the National Curriculum
and our long term planning,
skills and knowledge for writing

including spelling, punctuation
and grammar — have been

mapped across each year group/
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Maths

Curriculum Mapplng — core subjects

Gle maths curriculum at Rujforh

is cyclical in how it is organised.
Based on the objectives from the
National Curriculum, our long-
term plan for maths is designed
so that pupils revisit topics
multiple times during the
academic year, making further

vnd deeper progress each tlmej

/ The S’ plan format allows for
greater fluidity in teaching and

learning. Teachers plan across mixed
age classes, confident that the
progression of knowledge and skills
is being taught appropriately and
that the needs of all learners are

\ catered for. J

/ The intent, implementation and impact\
for mathematics is mapped across each
phase.

Subject specific vocabulary and
strategies for deeper thinking are

\ included in each strand. j

Five Big Ideas in Teaching for Mastery

A central component in the NCETM/Maths Hubs programmes has been discussion
of Five Big Ideas, drawn from research evidence, underpinning teaching for mas-
tery:

Variation

C.oJ.n.r.rM .addition and subbraction, including addition

ﬁzachlng for mastery is at the heart of th
maths curriculum at Rufforth. We believe

that all children have the potential to
succeed therefore they should all have
opportunities to deepen their conceptual
understanding by tackling challenging and
varied problems.
We are part of the Yorkshire Ridings Maths
Hub and are currently working at the
‘Sustaining Mastery’ level to develop maths

leaders within school and ultimately
k improve outcomes for children. J

Maths Curriculum Map - Year 3/4

Naumbers to 10,000

‘Wlmn@mﬂmﬂm

Siymmetry, right angles, parallel and perpendicular lines

Division with remainders

Thia. plan supposss 4 term lengih, of 13 wesks and shouid be adjusted accordingly 4 the
m. Jangth is diffferant

The National Curriculum rs requirss the laching Tur\:ﬁ rﬂbll.& At R wufforth, we howve mods
the decision ko samana the discrels nf imaths lataons and incarporlz
prrimpererign) parts of yrl iy

At Rufforth, wa leach maths cyclically, allawing the childcen sepealed Lo differant

Mn;uu'* e 1 & Lo “ﬁmmmhdwmmum sama

maths learning & hmes, allow. shirklerm. and long-term. memorisabion ko toke place.
Tn Yaar 3 and Year &, this cycla of laaening ahould be sepanied

Lntro. 3-digit numhers

10/100 m:;a,u.zﬁa
Ca.lm].mgu\. 3s, -’4-,5 bs, 75, 84, q.ﬁ, lls, 125, 505 and 100&

ultiply and div. numhber 10 and 100
R.uwn.dmgiuio Foomﬁ o4

in £ and p )

in .mm, cm .and .m lincluding conver.
Cnmmbm.&m ting

actions to W ¢ )

Tm.ele mZkJm,d,oda Mnd.m.gm,er.tmg
Weight in g and kg (including conw,
V.aﬂmwud.mpaatgmndmdl( } corwverting)

Counting hackw.ards thr. zero ko we numbers
Read Raoman numerals to 100
Place malue for tenths .and hundredths
Decimal equivalents to known fractions



Curriculum Mapplng — foundation subjects

KEach subject has an overview to outline
the progression of knowledge from
EYFS to Y6.
The overview highlights subject
coverage across our two-year
curriculum cycle.

Links are made to
prior and
subsequent
learning ensure
knowledge is built
upon.

environment iing know!

maps

< Know seme gimilarities a

religinus and cultural

what hes been read in cl

"

differences between I

Progression of knowledge and

EYFS; Understanding the World

# Descrie their immegiste
frem abservation, discussion,
atories, nan-fiction texts and
differences between different

communities in this country
drawing on their experiences and

Explain sama similarities and -

country and life in sther
countries, draming on knowledge
from staries, nen-Fiction fexts
and - when appropriate - maps,

(&)

ledge

ks1
s Te Infinity and Beyond!

< Develap geagraphical shilland fieldwork in araund scheal and
immediote lacality
e Leb it Snaw! (Science focus)
Observe end descrise weather assacisted mith fhe seasons
LT | R
< Develap place knewiedge about the UE, focussing an Lendan

Let's Go on Safari

I ical similarities thraugh

skills is mapped out in terms of
intent, implementation and impact
for each phase.
Our Five Keys document helps
'mform our ‘impact’ as teachers
plan for the ‘sticky learning’ in
each topic.

Studying the human and physical geagraghy of & small area of
the United Kingdom, and of o small area in a cantrasting non-

European country
Creepy Crowlies

“ Use simple fieldwork and observational skill to study the
geography of cur schag! cnd its graunds

Oh, T do like to be beside the seaside

# Use hasic geagraphical vezabulary ta refer fo humen and
physical features of the coast

Welly Boots ard New Sheats

< Identify seasonal and daily weather patterns in the United
Kingdom

Can you travel arcund the world in 80 days?
# Use ctiases and maps 4o rame and lacate cantinerts tnd oceans
Arctic Explorers

< Tdentify the lncation of hot and cold areas of the world in
relation fo the Equatar and the Nerth and South Poles

LK52
Mest the Flintstones! (Stane Age to Inen Age) Mistary facus
< Locate places on  map - consider what makes @ suitable
site settlement and how the raturel resources cuailatle

were used effectively.
 Consider the impact of hillfarts on lend use

River Deep, Moantein High

# Understand gecgraghical similarities ond differenzes
thraugh the study of humen and physical geagraphy of &
region of the UK, including rivers, mauntains cnd the water
eycle

How Ruthless Were The Romons? Histary facus

 Cose study: Where was Eboracum and what do we krow

about?

Welcame ta our Kingdom (The Anglo- Saxons and the Scots)

Histary fac:

< Cose study: Why did peole settle in York?

There's No Place Liks Home

< Undarstand extreme climates, their biomes and the impact

of climate change)

# Use maps, atlases, globes ond digitel/computer mapaing o
Iocate countries and descrise features studied
Tdentify the lcation of hot and cald areas of the world in
relation o the Equatar and the North and South Poles,

"

Raiders or Traders? (The Anglo- Saxons and the Vikings)
History focus
" Undarstand why geape in the past ssttled in Britain - what
were the physical features and the imgact on human
geograshy?

‘ Learning about our immed

Learning about the UK and making
omparisons

iate locality ‘ )

Learning about the physical geagraphy
of the UK and understanding why
people in the past settled here.

The New World

~ Understand geograghical similarities and dif ferences thraugh
#he study of human ang physical geagraghy of & regien in o
European country, and a regicn in Marth or South America
Unmasking the Mayans Histary focus

< dentify human and hysical characte:
s b

e and understand ecansmic act
Keep the Home Fires Burning (WW2) History facus

“ Use maps, atloses, globes and digitel/ computer mapging fo
locate countries and describe features stuied

Phenomenal Pharachs (Arcient Egypt) History focus

< Lacate the worlds countries, concentrating on their

regions, key.
~ Bescribe and understand ecanomic activity

Vicious Velcanoes

# Understand the physical geagraghy of velcenaes

< dentify the position and significance of latfitude, longitude,
Equater, Northern Hemisphere, Southern Hemisphers, the
Tropics of Cancer and Caprizarn, Arctic and Antarctic Circle,
the Prime/Greenmich Meridian and fime zones (including day
an night)

Meroes and Villains (Ancient Greece) Histary focus

# Tdentify humen and physical characteristics of ancient

Learning about the wider world and
extreme physical and human geography.

>

‘GEOGRAPHY INTENT: Children can critically examine, explore, appreciate and comprehend the world

i IMPLEMENTATION
Ccare
Core activities ta deliver learning:

Inspire
Pupils will learn the following knowledge and skills:

which we inhabit.

Vear AlAutumn term 1| Locational knowle 3 ¥ Uiz atlases, glabes and Google Maps to look ot similarities snd ¥ Explain where they e in the warld
differences between how locations appear on maps, " Descrive features of our schaol grounds and local village
To Infinity and Place knowledge & skills ¥ Conduct a geagraphical learning walk thraugh the village af " Use and explain simple features of amap
Beyond! Ruftarth reccgnizing human and physicel features + Use basic map skills, including a key, ta represent their awn lacality
Hurnan and physic phy ¥ Create s map of Rufforth using a simple key G directions and explain lacation using NSEW
Use serial and plan fues ta ¥ Create s map of 4 made up village using their knowkedge of + Use a digital camer to record what they see

and basic human and hysical festures Ruffarth and ather lacaticns. Decign their awn key for the mag.

Gengraphical skills and

Use simphe compass directians (North, South, East and West) and

lacaticnal and directianal language {for example near and far; left and | Enrichment opportunities:

¥ Understand the key human and physical features of aur school's v Use simple campass directians language ta
surrounding enviranment. fallow a mag of the schaol grounds,
¥ Use Beebot to develop instructional and directional skills -

World - Destribe
using knowledge from observation, discussion, stories, non-fictian
tests and maps.

right] to descriie the location of features and rautes on a map. v Local village walk ) Y3/ River Diecp, Mauntain High - Understand geagraghial simiarities
¥ Devise i simple misg; and use and Epnstruct basic symBols in & key v Residents wha have ved in Rufforth a long time ta visit and be and heough iy and of
¥ Use simple fieldwark and observational sills to stugy the geography of interviewed by children a reggion of the UK
our school and s grounds
v Cross curricular fin ﬁvsﬁn; Hew Warkd
v Computing- Besbot — giving instructions , Google Maps, use of digital
¥ cameras
v Mistory — How Rufforth village fand our schaall has changed over time.
v Maths - directionsl language
The ‘Five Keys Key vacabulary ey dates and figures ey places ey events Wey questions
Rutforth Papulation of Rulforth s approx. S60 Rufforth aur sehool was built « Can | use and explain the simple features of a man?

Humber of children on rall in schaal o st school in Ruffar

Population of York is approx. 210,000 Rufforth Primary School

Google maps
Village, City, Town

Atlas Rufforth & 5.1 miles from York. Al Saints Church
Campare Village Institute:
Campass Rew Martin Otter Metho
Observation Shop awner Café & shop
Dicectians Ruffarth air field
Cauntry

Narth, Sauth, East and West
near and far; left and right

thopens {B0 | o Can | use an atlas, globe and google mags ta look at
simillarities and differences between different lacations?

« Can | create a map of Rufforth using & simple key?

« Can | describe the features of our schaal and local
surroundings?

* Can | use directional language b irect around the sehosl
prounds using a map?

key

North and South America

Extend knowledge and understanding beyand the local area to includz the United Kingdom and Europe.

cross-curri
sequenti

Enrichment opportunities, ™\

included to ensure high
quality teaching and

cular links and
al learning is

learning.




Curriculum plannlng — foundation subjects

/ Our Five Keys

document outlines the
‘sticky learning’ for
each topic.

The impact statements
on progression maps
are taken from this
document, which is
shared with the children
and referred to
throughout their

\ learning journey.
/Opportunltles J‘or\

making
connections across
the curriculum are
built in to ensure
ongoing
consolidation of
skills.

Curriculum planning — Our Planning Pledge

/ At Rufforth Primary School, there is no set template for lesson \

Unmasking The Mayans

Koy dabes & figumes
The Mayan civilisabion was ab ite
height hebweon 250AD0 and 900AD.

Mayan cacieby w.as still .araund in
I500AD hut would soon change ..

—

planning. Progression maps are in place that set out long term and
medium term aims and objectives. Teachers are free to plan in a way
that best suits them; helps them to manage workload, and gives time

to plan and prepare appropriate resources to best suit all learners.

However, in order to provide high quality teaching and learning for all

Key places

Central America, EL
Miradar, Caracal,
Chichen Ltea, Maxica,
Belice, Guatemala,
Honduras, El Salva-

Can I explain mhere in the warld the Magan civilisalion was located
and show mhen in history the key evenis tock place?

Can I explain key .aspects of Mayan sociebty, such as their beliefs,
pastimes and numhber system, and how we know so much ahout
them?

maltion chout the Mayans?

the hengfits .and dangers of those choices?

and share .and understanding .of ‘Fair Trade’ in the madern w.arld?

\ pupils, the following MUST be planned for: /
PRI
Rufforth Primary School - planning template “
Topic and subject: Date: Prisilty Schoal
Learning intention - clearly specify Catering for all pupils: Use of additional adult at different | Opportunities for retrieval
curriculum content SEND/ PPG/ EAL points throughout lesson
All abilities Pick from the Past
Teaching that...(facts) The Quick Five

Teaching how . (skills)

Reference to Five Keys questions:

Vocabulary: Challenge bubbles: Opportunities for talk:
Tier 2 ABC
Question/ sentence stems

Tier 3
What can children do/ know better | Responsive teaching: Key questions to gouge and respond | Feed-forward
by the end of the lesson? Activities To gauge understanding & | To understanding of content:

misconceptions:

How do you know? Gathering and analysing responses:




Curriculum Development

As part of the review and monitoring of their subjects, leaders will
create a curriculum guide. The process of gathering information for

the guides enables leaders to evaluate provision to ensure
consistency and progression in teaching and learning from EYFS to

ors ¥ s
n at -on opP! -
un o5t ‘\H\P"’rm o ensure Ay renensio” e pled
-ngle M3 tion ¥ 4 comP! eadingd
s our I Cuency O e for © LY the ena o
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L own i
cﬂ\e'\r age- ¥ prace thel d Maths Teaching at Ruffol
il em cate the!

childre® ‘".‘\ e\ earn ™ T . .
our 4 wil qies- v ‘Mathematics is, in its way, the postry of logical

thoughts.” - Albert Einstein

At Rufforth, we intend for our maths
curriculum to inspire children to mas-
ter the skills and knowledge needed to
solve real life problems. We make
mathematics a positive, enjoyable lean-
ing experience through which the children
understand the importance of maths in
their everyday lives

We believe that it is vital for all our pupils to make sense of the pattemed and nu-

SUBJECT LEADER QUESTIONS ronies session (38 opporunies fo
Foundation Stage - Early Reading & Phonics:

2019 standards:

-Can y rovision i ics/ reading? i etvia sethities
- What scheme do you use in phonics? \

menical werld around thern. We aim fo provide pupls a secure understanding of - Are your home readers or guided reading books linked to the progression of teaching in phoni
number, place value, the 4 operations, fractions, geometry, measure and statistics, = =
to enable them to solve real life problems. We encourage our pupils to ask ques- = \ readi ng at FS?
tions, make relationships between numbers and approach problem solving in crea- 4 : . . . :
five ways. ind with their phonics? children have acce
0l e aj ine laarni books in the cla
Our maths curriculum helps children become resilient, respectful chool are up to date th their phom"- s learnir Ilbmry:mfb:h
and determined. Through high challenge/ low threat tasks, children a verview what ie ~ an?
have the opportunity to work collaboratively, discussing and respect- an o\ r‘ iew of what is taUgh't and en : ‘ B
ing different opinions and starting points. your curriculum prepare the children for what is taught in Y1? e T o
Mistakes are an important part of maths. It is through mistake making, combined urcrm.i..::::;. S
with sympathetic and varied teaching methods, that children develop their under- of concern (eg.
standing of mathematical concepts as well as wider skills such as confidence and ing m;d.f
self-esteem. Provision: Phoni children who are et ffiction or non B [Phtesd ,;4"':_,-‘, =
mﬂwl‘l’l':—imhu week pericd. pre-teach phonics
We ensure the children have a good knowledge of key number facts ith words and e faracy shed NoFimapny So
and understand place value, as this underpins all aspects of mathe- = 5 fscieng

matical development class
the minute and plans
for outdoor fisi

Practical activities form the basis of maths
learning in Early Years and Key Stage One,
but equally hold a vital place in Key Stage
Two maths. As children learn core skills, their
fluency and ability to reason develop as they
progress through school

Jolly Phonics phonics.
sch elements

eme - of
Phonics Play Planning
are also incorparatsd

Children are constantly challenged to explain
why, to prove how they know, to corvince that
they are correct orto find all possible out-
comes. To faciltate children to know more,
remember more and understand more, key concepts run through the wider curricu-
lum and opportunities to revisit previous leaming are planned into every lesson.




Stories and Journeus

PHONICS
Intent: Embedding the
foundations for reading
and writing.

READING
Intent: Children read
widely, confidently and
fluently and with a deep

WRITING understanding.

Intent: Children can
communicate their
knowledge and ideas,
becoming thoughtful,
reflective and evaluative
writers.

HISTORY
Intent: Children understand
that the society in which we
live has been shaped by
developments in the past.

PE
Intent: Fostering the
enjoyment of physical
activity leading to a healthy
lifestyle in which children can
discover their talents and
have a life-long love of sport.

Wisdom and Wonder

MATHS
Intent: To inspire
children to master the
skills and knowledge
needed to solve real life
problems.

GEOGRAPHY
Intent: Children can
critically examine,
explore, appreciate and
comprehend the world in

SCIENCE which we inhabit.

Intent: Children
understand how science COMPUTING
has changed our lives and  Intent: Children can find,
its vital role in the world’s explore, analyse,
future prosperity. exchange and present
information in an ever

changing digital world.




Inspirations and Creations

ART & DESIGN
Intent: Children develop a
range of ways in which
they can share and express
their individual creativity.

DT
Intent: Children use creativity
and imagination to design
and make products that solve
real and relevant problems.

MUSIC

Intent: Children use music
as a vehicle for personal
expression.

The World Around Me

PSHE & RSE
Intent: To give children the
information, skills and positive
values to have safe, fulfilling
relationships and help them
take responsibility for their
own well-being.
N=
Intent: Children are
MFL inspired by different
viewpoints, cultures and
belief systems, weighing
up the value of wisdom
and reflecting on their
own ideas and ways of
living.

Intent: To spark a
curiosity about the wider
world and to add an
international and multi-
cultural dimension to
children’s learning.



Monltor'mg Implementation & Impact

Date/ Context Is teaching Are all pupils on  |Is work challenging | Are SEND and PP | Are all groups Is teacher's Are additional Additional
focussing on task? all pupils? pupils receiving making progress? | formative/ in- adults being used  |comments
correct skills and work that will help lesson assessment | effectively?

- e content for age them make the of pupils accurate?
05 5 S
“f\ \V«ae\x;“;u;xs e and stage? Is same progress as
0PI L v ) .
Pt e subject knowledge their peers? Does
[ P correct? work
P
& E’I“i“o\ﬂ}@a:";m reflect/support
e S
Fany e oo
& wwmr)-f:gff;‘&'&ﬁ%g‘ﬁ‘h\%m‘ Date/ Subject/  |What is feacher's  |Are pupils learning (Does work Isthereagood  |Iswork challenging|Are lower atfaining |Are SEND and PP | Does the teacher  |Is marking Do pupils make | Does work reflect | Additional
7 ST R e 5 i ) ) ) } } ) N ) . i
e é:\\ﬁ%‘zrg“z:‘:t\&:g\mh\,au\ o ooy Pupils current assessment |correct skillsand |demonstrate a volume of evidence |the more able?  |pupils supported to |pupils receiving  |have high policy being  |progress in lessons | the impact of comments
a9 10 oot st } ) - B )
g™ of the pupils? Does |content for their |good attitudeto |in books? How? consolidate work that enables |expectations of followed? Does |and over fime?  |leaders" work fo
work broadly match age/stage? learning? understanding? | them to progress af|pupils? Does feedback improve feaching,
this assessment? How? asimilarrate o | feedback reflect  |impact on learning and
peers? Does work | this? pupils' assessment?
set match IEP learning?
targets?
Date/ Do learners Do positive Do learners value |Are poor Are all ch on task, |Do all chlook and |Additional
Context |demonstrate the |behaviours receive |their opportunities |behaviours even when working |listen when an adult |comments
- school values praise? for learning? Are |addressed quickly |away from an is talking?
- - ceT coss? Coes3 Cossd el S they actively and effectivley in |adult?
o engaged at all line with school
times? policy?
Tapactof [+ 0 0 0
CFD
CFD delivered by Subject leader: Tmpact of CFI
SOAP - Writing
Manitaring Cross Curricular Links MEBV Links:
(Also see teacher trackers for c:sarvi\:m and book scru Class 3 visit fo Murton Park - Recount
Examples of Work Pupil Vaice

Enrichment Opportunities:




Evidence and Celebration of Learnlng - Impact
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Inclusion
& Equity Citizenship
of Opps

Personal
Development

OO

Character

Education

Wider

Opportunities

Relationship, Sex (and Health)

Education
What: Statutory guidance for RSE

Howr: ligsaw scheme in EYFS, PSHE
Association scheme (adapted) for Y1-
[

RSE policy, parent consultation.
Explicit teaching of sequenced
knowledge and skills.

Monitoring: Pupil voice
Learning walks
Book,/ work scrutiny

Character Education

What: OFSTED- Schools support
learmers in developing ‘character”
traits such as resilience, confidence
and independence

How: Embedded in curriculum.
Enrichment Pledge.

Friendship Ambassadors

School coundil

Collective worship and assemblies.

Monitoring: Observations —
transition times and behaviour walks
Friemdship Ambassador & School
Council meetings

Anti-bullying survey

Wider Opportunities

What: enrichment, breadth, cultural
capital

How: Enrichment Pledge
Extra-curricular offer
PPG support

Monitoring: Wider opportunities
SUNVEY

Sports surveys

Pupil voice

Grow Books

Citizenship

What: OFSTED-responsible,
respectful and active citizens who
are able to play their part and
become actively involved in public
life as adults

How: Embedded in curriculum.
Enrichment Pledge.

Collective worship and assemblies.
Links with village/ local area.

Monitoring:
Pupil voice
Wellbeing surveys

Careers

What: MNon-statutory but important
in terms of Inclusion & Equity of
Opportunity as well as other areas of
PD

How: STEM, Science week

Visits/ wisitors — built into curriculum
planning

Enrichment pledge

Houses of Parliament visit

Monitoring: Wider opportunities
SUMVEY
Pupil voice

Spiritual, Moral, Social & Cultural

What: the overarching umbrella
that encompasses personal
development across the whole
curriculum.

How: Embedded in curriculum.
Enrichment Pledge.

Collective worship and assemblies.
Links with village/ local area.

Monitoring: Observations of
collective worship and assemblies
Pupil voice

Impact on work across curriculum
Inspire books

Grow books

Modern British Values

What: OFSTED- how leaders
promote British values through
visits, discussions, assemblies, amd
wider opportunities

How: Embedded in curriculum.
Enrichment Pledge.

Collective worship and assemblies.
Picture Mews & Mewsround
Houses of Parliament visit

Monitoring: Observations of
collective worship and assemblies
Pupil voice

Impact on work across curriculurm

Inclusion and Equity of Opportunity

What: Inclusion and Equity for our
pupils, but also the understanding of
Inclusion and Equity in society.

Howr: ligsaw scheme in EYFS, PSHE
Association scheme (adapted) for Y1-
[

Enrichment Pledge

Extra-curricular offer

Assemblies and collective worship

Monitoring: Learming walks
Inclusion monitoring with governors
Pupil voice

Impact on work across curriculum
Inspire books

Grow books




Family C L :
Colebration assemblies ~ ENriching our curriculum

Open classrooms Personal Development

Parent workshops

Young Voices Helping our children to grow
Performances

e Active PTA
* Breakfast & After School Club

*  Weekly newsletters

Health
* Forest schools

* Sports week

* Phunky Foods visits
* Walk 2 School week
* Wake Up, Shake Up

Wellbeing
* Young Minds 'y ”
* Friendship Ambassadors . C,%
 PSHCE/RSE lessons
* PANTS /My Underpants Rule &
* Pupil voice

* E-safety

* Charity days

Beliefs

assemblies

Reverend Martin & Open the Book

RE lessons & visitors

* YoYo

e Modern British Values
 Remembrance, Harvest, Easter
 Christmas celebrations

o School values

O_p_portum'ties

Enrichment clubs
Trips

Bikeability
Pedestrian training
Swimming



