
Rufforth Primary School – Writing (SPAG) Progression Map 

 

“The table shows when concepts should be introduced first, not necessarily when they should be completely understood. It is very important, therefore, that the content in earlier 
years be revisited in subsequent years to consolidate knowledge and build on pupils’ understanding. Teachers should also go beyond the content set out here if they feel it is 

appropriate.”  From introduction to Appendix 2, English Programme of Study (2014 National Curriculum) 
 

 Our Writing Intent:  Children can communicate their knowledge and ideas, becoming thoughtful, reflective and evaluative writers. 
 

English Programme of Study: Appendix 2 (2014 National Curriculum) 
 

 Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

W
or

d 

Regular plural noun suffixes –s or –es 
[for example, dog, dogs; wish, wishes], 
including the effects of these suffixes 
on the meaning of the noun  
 
Suffixes that can be added to verbs 
where no change is needed in the 
spelling of root words (e.g. helping, 
helped, helper) 
 
 How the prefix un– changes the 
meaning of verbs and adjectives 
[negation, for example, unkind, or 
undoing: untie the boat] 

Formation of nouns using suffixes such 
as –ness, –er and by compounding [for 
example, whiteboard, superman]  
 
Formation of adjectives using suffixes 
such as –ful, –less  
 
(A fuller list of suffixes can be found on 
page 46 in the year 2 spelling section in 
English Appendix 1)  
 
Use of the suffixes –er, –est in adjectives 
and the use of –ly in Standard English to 
turn adjectives into adverbs 

Formation of nouns using a range of 
prefixes [for example super–, anti–, 
auto–]  
 
Use of the forms a or an according to 
whether the next word begins with a 
consonant or a vowel [for example, a 
rock, an open box]  
 
Word families based on common words, 
showing how words are related in form 
and meaning [for example, solve, 
solution, solver, dissolve, insoluble] 

The grammatical difference between 
plural and possessive –s  
 
Standard English forms for verb 
inflections instead of local spoken forms 
[for example, we were instead of we 
was, or I did instead of I done] 

Converting nouns or adjectives into 
verbs using suffixes [for example, –ate; – 
ise; –ify]  
 
Verb prefixes [for example, dis–, de–, 
mis–, over– and re–] 

The difference between vocabulary 
typical of informal speech and 
vocabulary appropriate for formal 
speech and writing [for example, find 
out – discover; ask for – request; go in – 
enter]  
 
How words are related by meaning as 
synonyms and antonyms [for example, 
big, large, little]. 

Se
nt

en
ce

 

How words can combine to make 
sentences  
 
Joining words and joining clauses using 
and 

Subordination (using when, if, that, 
because) and coordination (using or, 
and, but)  
 
Expanded noun phrases for description 
and specification [for example, the blue 
butterfly, plain flour, the man in the 
moon]  
 
How the grammatical patterns in a 
sentence indicate its function as a 
statement, question, exclamation or 
command. 

Expressing time, place and cause using 
conjunctions [for example, when, 
before, after, while, so, because], 
adverbs [for example, then, next, soon, 
therefore], or prepositions [for example, 
before, after, during, in, because of] 

Noun phrases expanded by the addition 
of modifying adjectives, nouns and 
preposition phrases (e.g. the teacher 
expanded to: the strict maths teacher 
with curly hair)  
 
Fronted adverbials [for example, Later 
that day, I heard the bad news.] 

Relative clauses beginning with who, 
which, where, when, whose, that, or an 
omitted relative pronoun  
 
Indicating degrees of possibility using 
adverbs [for example, perhaps, surely] 
or modal verbs [for example, might, 
should, will, must] 

Use of the passive to affect the 
presentation of information in a 
sentence [for example, I broke the 
window in the greenhouse versus The 
window in the greenhouse was broken 
(by me)].  
 
The difference between structures 
typical of informal speech and structures 
appropriate for formal speech and 
writing [for example, the use of question 
tags: He’s your friend, isn’t he?, or the 
use of subjunctive forms such as If I were 
or Were they to come in some very 
formal writing and speech] 

Te
xt

 

Sequencing sentences to form short 
narratives 

Correct choice and consistent use of 
present tense and past tense throughout 
writing  
 
Use of the progressive form of verbs in 
the present and past tense to mark 
actions in progress [for example, she is 
drumming, he was shouting] 

Introduction to paragraphs as a way to 
group related material 
 
Headings and sub-headings to aid 
presentation  
 
Use of the present perfect form of verbs 
instead of the simple past [for example, 
He has gone out to play contrasted with 
He went out to play] 

Use of paragraphs to organise ideas 
around a theme  
 
Appropriate choice of pronoun or noun 
within and across sentences to aid 
cohesion and avoid repetition 

Devices to build cohesion within a 
paragraph [for example, then, after that, 
this, firstly]  
 
Linking ideas across paragraphs using 
adverbials of time [for example, later], 
place [for example, nearby] and number 
[for example, secondly] or tense choices 
[for example, he had seen her before] 

Linking ideas across paragraphs using a 
wider range of cohesive devices: 
repetition of a word or phrase, 
grammatical connections [for example, 
the use of adverbials such as on the 
other hand, in contrast, or as a 
consequence], and ellipsis  
 
Layout devices [for example, headings, 
sub-headings, columns, bullets, or 
tables, to structure text] 

Pu
nc

tu
at

io
n 

Separation of words with spaces  
 
Introduction to capital letters, full 
stops, question marks and exclamation 
marks to demarcate sentences  
 

Use of capital letters, full stops, question 
marks and exclamation marks to 
demarcate sentences  
 
Commas to separate items in a list  
 

Introduction to inverted commas to 
punctuate direct speech 

Use of inverted commas and other 
punctuation to indicate direct speech 
[for example, a comma after the 
reporting clause; end punctuation within 
inverted commas: The conductor 
shouted, “Sit down!”]  

Brackets, dashes or commas to indicate 
parenthesis  
 
Use of commas to clarify meaning or 
avoid ambiguity 

Use of the semi-colon, colon and dash to 
mark the boundary between 
independent clauses [for example, It’s 
raining; I’m fed up]  
 
Use of the colon to introduce a list and 
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Capital letters for names and for the 
personal pronoun I 

Apostrophes to mark where letters are 
missing in spelling and to mark singular 
possession in nouns [for example, the 
girl’s name] 

 
Apostrophes to mark plural possession 
[for example, the girl’s name, the girls’ 
names]  
 
Use of commas after fronted adverbials 

use of semi-colons within lists  
 
Punctuation of bullet points to list 
information How hyphens can be used 
to avoid ambiguity [for example, man 
eating shark versus maneating shark, or 
recover versus re-cover] 

Te
rm

in
ol

og
y 

 

 letter, capital letter 
 word, singular, plural  
 sentence  
 punctuation 
 full stop 
 question mark 
 exclamation mark 

 noun 
 noun phrase 
 statement 
 question 
 exclamation 
 command  
 compound 
 suffix  
 adjective 
 adverb  
 verb  
 tense (past, present) 

apostrophe 
 comma 

 preposition 
 conjunction  
 word family  
 prefix  
 clause 
 subordinate clause  
 direct speech  
 consonant, consonant letter  
 vowel, vowel letter  
 inverted commas (or ‘speech 

marks’) 

 determiner  
 pronoun  
 possessive pronoun  
 adverbial 

 modal verb  
 relative pronoun  
 relative clause  
 parenthesis  
 bracket  
 dash  
 cohesion  
 ambiguity 

 subject, object  
 active, passive  
 synonym, antonym 
 ellipsis  
 hyphen 
 colon 
 semicolon 
 bullet points 

EY
FS

 

EARLY LEARNING GOAL: 
Writing 
• Children write recognisable letters, most of which are correctly formed. 
• Children spell words by identifying sounds in them and representing the sounds with a letter or letters. 
• Children write simple phrases and sentences that can be read by others. 
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EYFS                                                                                                                     Writing Intent:  Children can communicate their knowledge and ideas, becoming thoughtful, reflective and evaluative writers. 
 INTENT 

Inspire 
IMPLEMENTATION 

Care 
IMPACT 

Grow 
Using age appropriate texts, pupils will learn the following knowledge 
and skills: 

 

Core activities to deliver learning: 
 

When assessed, children will demonstrate the following knowledge: 
Early Years Framework (2021) 

 
Word  Spell words by identifying sounds in them and representing the sounds with 

a letter or letters 
 Know how phonemes are represented through graphemes 
 Knowledge of the alphabetic code and that words are units of meaning 

Phonics: Little Wandle Revised Letters and Sounds 
 
 Daily phonics lessons are taught systematically  
 Phonics ‘keep up’ sessions where necessary 
 New and ambitious vocabulary is identified and displayed in the environment in 

the form of words and sentences. 
 Each area of the provision is equipped with relevant writing resources 
 Developing oral language 
 Playing and experimenting with language 
 Reading with an adult in groups or individually 
 Playing games and signing rhymes 
 Learning rich environment with signs, notices, books 

 

 Use their phonic knowledge to write words in ways which match their phonic sounds 
 Write some irregular common words 
 Some words are spelt correctly; some are phonetically plausible 
 Know that writing goes from left to right, top to bottom 

Sentence  Write simple phrases and sentences that can be read by others.   a focus on the ‘Signs of a Super Sentence’ (SOASS), a mnemonic with actions  Hold a sentence in their head 
 Write a sentence or a series of connected sentences that can be read by others 
 Know how many words are in their sentence 

 
 

Text &  
Writing for effect 

 Know that writing can be represented in different ways.  Opportunities to see adults writing for purpose and modelling writing 
 Real life/ tactile experiences to generate conversations and develop vocabulary 
 Adults engage in ‘play’ activities 
 Cross curricular writing opportunities 

 Use and talk about the features of different types of writing 
 Draw on a rich store of language  
 Use imaginative ideas  
 Write labels and captions 
 Know that adjectives can make writing more interesting 
 Know that stories have a beginning, middle and end 
 

Punctuation  Know and use some simple sentence punctuation  a focus on the ‘Signs of a Super Sentence’ (SOASS), a mnemonic with actions  Use some capital letters and full stops  
 

Handwriting  Write recognisable letters, most of which are correctly formed 
 Develop the physical skills which will enable them to control and 

manipulate writing tools 

 a wide variety of mark making tools and materials available 
 Vertical surfaces such as white boards and easels are also available indoors and 

outside e.g blackboard/graffiti wall 
 Busy fingers area of provision to support gross and fine motor skills (threading, 

beading, tweezers) 
 Further activities to develop fine and gross motor skills 

 Control and manipulate a writing tool 
 Use a tripod grip 
 Form lower case and upper case letters correctly using anticlockwise movements and 

retracing vertical lines 
 Leave spaces between words 

 
 

Tricky/ Common 
Exception / High 
Frequency Words 

Phase 2 
a, dad, I , mum, big, it, at, is, on, up, back, if, but, of, into, his, to, him, had, in, no, got, the, go, an, as, can, off, not, get, and 
Phase 3 
will, that, then, now, she, this, with, for, he, them, down, me, my, see, too, was, all, look, we, you, her, be, they, are 
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Suggested writing 
outcomes 

Autumn 1 
Year A 
Writing Opportunities  
Give meaning to the marks made 
(including own symbols) 
Name writing 
Writing initial sounds 
Letter formation 
 
 

Autumn 2 
Year A 
Writing Opportunities  
Name Writing 
Write letters and strings (sometimes 
in clusters like words) 
Writing initial sounds 
Character description 
Writing labels using known 
graphemes 
Writing captions 
Writing simple sentences  
 
Lists 
 
Direct speech (speech bubbles) 
 
Cards and Letters (to Santa) 
 
 

Spring 1 
Year A 
Writing Opportunities  
Lists 
Labels 
Captions 
Simple sentences 
Narratives 
Non Chronological Reports – Polar 
Animals 
 
 
 

Spring 2 
Year A 
Writing Opportunities  
Using SOASS in our writing – capital 
letter, finger spaces, writing on the 
line, full stop, read back to check for 
sense 
Improve and extend sentences with 
conjunctions and adjectives 
 
Story maps 
 
Narratives 
 
Lists (what an astronaut needs in 
space) 
 
Non chronological reports – Planets 
fact files 
 

Summer 1 
Year A 
Writing Opportunities  
Writing more complex unknown 
words. 
Writing sentences and stories linked 
to focus books 
(Talk 4 Writing) 
 
Using SOASS in our writing – capital 
letter, finger spaces, writing on the 
line, full stop, read back to check for 
sense 
 
Narratives 
 
Non-Chronological Report: mini 
beast report 
 
Recount – Skelton grange trip 
 
Diary – bean planting 
 
Poetry 

Summer 2 
Year A 
Writing Opportunities  
Story Maps 
 
Narratives 
Instructions 
Recount  

Suggested  reading 
spine texts 

Autumn 1 
Core Literacy Texts 
Harry and the Dinosaurs go to 
school 
Topsy and Tim Start School 
Avocado Baby 
Owl Babies 
The Little Red Hen 
 
Story time texts 
‘What Makes Me a Me’ by Ben 
Faulks 
My mum and Dad Make me Laugh’ – 
Nick Sharrad 
 
Nursery Rhymes 
 
Ruby’s Worry 
Huge Bag of Worries  
Worrysaurus 
 
Once There were Giants 
Monkey Puzzle 
Only One You 

Autumn 2 
Core Literacy Texts 
Supertato 
Sparks in the Sky 
The Best Diwali Ever 
Handa’s Surprise 
The Gingerbread Man 
 
 
Story time texts 
Peepo  
The Tiger Child 
Elmer in the Snow 
The Gruffalo’s Child 
Stick man 
Christopher Pumpkin 
The things That I love about Trees 
The Little White Owl 
he Old Woman and the Red 
Pumpkin 
Jack Frost 

Spring 1 
Core Literacy Texts 
Traditional tales: 
3 Little Pigs 
Goldilocks 
Jack and the Beanstalk 
Little Red – Beth Woollvin  
Where Snowflakes Fall 
 
Story time texts 
Alternative Fairy Stories 
Hansel and Gretel – Beth Woollvin 
Rapunzel – Beth Woollvil 
OOPs 
Suddenly  – Colin McNaughton 
No Dragons in this Story 
Suddenly! 
We’re off to Find a Fairy 
The Great Fairy tale Disaster 
The Trouble with Dragons 
Polar Themed stories 
Penguin 
Polar Bear Polar Bear what do you 
hear? 
Can you see a Little Bear 
Chinese New Year 
My first Chinese New Year 
Lucky Bamboo 

Spring 2 
Core Literacy Texts 
The Marvellous Moon Map 
Whatever Next 
How to Catch a Star – Oliver Jeffers 
(Non-fiction) Let’s Explore the Earth 
(Non-fiction) Let’s Explore the Moon  
 
 
Story time texts 
Beegu 
Aliens Love Underpants 
Laura’s Star 
Charlie and The Cheese Monster 
 

Summer 1 
Core Literacy Texts 
The Very Hungry Caterpillar 
Superworm 
The Gruffalo 
Oi Frog 
 
 
 
Story time texts 
Snail Trail 
The Teeny Weeny Tadpole 
The Crafty Chameleon 
A new House for Mouse 
The Bad Tempered Ladybird 
Spyder 
What the Ladybird Heard 
 

Summer 2 
Core Literacy Texts 
Tiddler 
The Rainbow Fish 
The Lighthouse Keepers Lunch 
Commotion in the Ocean 
 
 
 
Story time texts 
Snail and the Whale 
Shark in The Dark (rhyming book) 
Somebody Swallowed Stanley 
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YEAR 1 & 2                                                                                                   Writing Intent:  Children can communicate their knowledge and ideas, becoming thoughtful, reflective and evaluative writers. 
 INTENT 

Inspire 
IMPLEMENTATION 

Care 
IMPACT 

Grow 
Using age appropriate texts, pupils will learn the following knowledge and 
skills: 

Core activities to deliver learning: 
 

When assessed, children will demonstrate the following knowledge: 
 

Teacher assessment framework for end of KS1 
 

Word YEAR 1 
Regular plural noun suffixes –s or –es [for 
example, dog, dogs; wish, wishes], 
including the effects of these suffixes on 
the meaning of the noun  
 
Suffixes that can be added to verbs 
where no change is needed in the 
spelling of root words (e.g. helping, 
helped, helper) 
 
 How the prefix un– changes the meaning 
of verbs and adjectives [negation, for 
example, unkind, or undoing: untie the 
boat] 

YEAR 2 
Formation of nouns using suffixes such as 
–ness, –er and by compounding [for 
example, whiteboard, superman]  
 
Formation of adjectives using suffixes such 
as –ful, –less  
 
(A fuller list of suffixes can be found on 
page 46 in the year 2 spelling section in 
English Appendix 1)  
 
Use of the suffixes –er, –est in adjectives 
and the use of –ly in Standard English to 
turn adjectives into adverbs 

Phonics: Little Wandle Revised Letters and Sounds (Y1) 
Twinkl Spelling and No Nonsense Spelling Scheme (Y2) 
 
 Daily phonics is taught systematically 
 Whole class teaching of spelling patterns 
 Rainbow spelling 
 Pyramid spelling 
 Word searches 
 Daily ‘look cover write check’ 
 Personalised spellings checked half termly 
 Dictionary activities  
 Little Wandle Catch Up & Keep Up sessions where necessary 
 Word mats 

 
 

YEAR 1 
 Spell most words containing each of 

the 40+ phonemes 
 Can spell most common words 

correctly (most R/Y1 High Frequency 
Words and the words on the Year 1 list 
in the NC  Appendix 1) 

 Spell all the days of the week 
 Use the spelling rule for adding ‘s’ or 

‘es’ 
 Use ing, ed, er, and est where no 

change is needed in the spelling of 
root words 

 Use known alternative phonemes to 
narrow down possibilities for accurate 
spelling 

 

YEAR 2 
 Segment spoken words into phonemes 

and represent these by graphemes, 
spelling many of these words correctly 
and making phonically-plausible 
attempts at others 

 Spell many common exception words 
 

Sentence How words can combine to make 
sentences  
 
Joining words and joining clauses using 
and 

Subordination (using when, if, that, 
because) and coordination (using or, and, 
but)  
 
Expanded noun phrases for description 
and specification [for example, the blue 
butterfly, plain flour, the man in the moon]  
 
How the grammatical patterns in a 
sentence indicate its function as a 
statement, question, exclamation or 
command. 

 Vocabulary taught through reading and topic (reading in line with Little 
Wandle scheme) 

 Vocabulary activities as reading follow up tasks 
 Working walls ‘magpie’ ideas 
 Text marking 
 Peer work to ‘uplevel’ and edit 
 Discrete teaching of grammatical terms  
 Grammar activities – e.g. ‘Be the Teacher’, gap fill, identifying grammatical 

focus on other texts. 
 Word mats 

 

 Create oral sentences about the topic 
being studied  

 Sequence sentences to form short 
narratives  

 Make simple lists  
 Memorise and recall key words to use 

in writing  
 Fill in a table  
 Copy write  
 Name and label  
 Underline simple information  
 Proof read to check for basic errors 
 Write sentences including statements 

and some questions 
 Use basic descriptive language (The 

giant has red hair) 
 

 Use present and past tense mostly 
correctly and consistently 

 Use co-ordination (e.g. or / and / but) 
and some subordination (e.g. when /if 
/ that / because) to join clauses 

 Make simple additions to their work, 
including revisions and corrections  

 Paraphrase within writing  
Restate the main points of the topic 

Text &  
Writing for effect 

Sequencing sentences to form short 
narratives 

Correct choice and consistent use of 
present tense and past tense throughout 
writing  
 
Use of the progressive form of verbs in the 
present and past tense to mark actions in 
progress [for example, she is drumming, 
he was shouting] 

 Using modelled texts  
 Modelled and shared whole class writing – creating class ‘WAGOLL’. 
 Peer work / talk partners 
 Hot seating 
 Drama 
 Art/ drawing as stimuli 
 Use of real life experiences as stimuli 
 Immersion days 
 Working wall 
 Explicit teaching of editing skills 
 Collaborative activities to embed new concepts 
 Planning frames/ scaffolds (e.g.  mind-map, writing plan or story journey) 
 Cross curricular writing opportunities 

 
 

 Sequence sentences to form a short 
narrative 

 Can write simple texts such as lists, 
stories, reports, recounts and 
instructions 

 A simple opening or closing phrase 
may be used.  (One day…, It flew away) 

 Most writing makes sense. (Subject, 
verb agreement) 

 Write simple, coherent narratives about 
personal experiences and those of 
others (real or fictional) 

 Write about real events, recording these 
simply and clearly 

 Use writing to classify within a topic  
 Write explanations and concepts  
 Describe elements of the topic  
 Report on the topic  
 Select which parts of the topic to write 

about  
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Punctuation Separation of words with spaces  
 
Introduction to capital letters, full stops, 
question marks and exclamation marks to 
demarcate sentences  
 
Capital letters for names and for the 
personal pronoun I 

Use of capital letters, full stops, question 
marks and exclamation marks to 
demarcate sentences  
 
Commas to separate items in a list  
 
Apostrophes to mark where letters are 
missing in spelling and to mark singular 
possession in nouns [for example, the girl’s 
name] 

 Discrete teaching of some punctuation skills e.g. commas in a list 
 Editing tasks (including 1:1 with adult) 
 Peer work 
 Working wall 
 Punctuation taught through wider writing skills 

 Leaves spaces between words 
 Can use a capital letter to start a 

sentence in many pieces of writing 
 Can always use a capital letter for I and 

names of people and sometimes for 
names of  places and  days of the week 

 Can use a full stop to end a sentence in 
many pieces of writing 

 In some pieces of writing begin to use 
a question mark or exclamation mark 

 In most pieces of writing join clauses 
using ‘and’ 

 Sometimes use time adverbials (first, 
next)  to order writing 

 Sometimes join clauses using 
conjunctions other than and 

 Demarcate most sentences in their 
writing with capital letters and full 
stops, and use question marks when 
required 

 Proof read for spelling and 
punctuation errors  

 
 

Handwriting  begin to form lower-case letters in 
the correct direction, starting and 
finishing in the right place 

 form capital letters 
 form digits 0-9 
 Understand which letters belong to 

which handwriting ‘families’ (i.e. 
letters that are formed in similar 
ways) and to practise these. 

 form lower-case letters of the correct 
size relative to one another 

 Start using some of the diagonal and 
horizontal strokes needed to join 
letters and 

 understand which letters, when 
adjacent to one another, are best left 
unjoined 

 write capital letters and digits of the 
correct size, orientation and 
relationship to one another and to 
lower case letters 

 use spacing between words 

 Discrete handwriting lesson twice per week 
 Opportunity for handwriting practice daily 
 Additional ‘boosters’ where necessary 
 Alphabet (cursive, leading lines) displayed in classroom 

 Form all lower case- letters in the 
correct direction, starting and finishing 
in the right place 

 Write capital letters and digits of the 
correct size, orientation and 
relationship to one another and to 
lower case letters 

 To begin to use the cursive style in 
some pieces of writing 

 Form capital letters and digits of the 
correct size, orientation and relationship 
to one another and to lower-case letters 

 Use spacing between words that reflects 
the size of the letters 

Terminology  Year 1:    letter, capital letter ,word, singular, plural, sentence, punctuation, full stop, question mark, exclamation mark 
Year 2: noun, noun phrase, statement, question, exclamation, command, compound, suffix, adjective, adverb, verb, tense (past, present) apostrophe, comma 
 

Tricky/ Common 
Exception / High 
Frequency Words 

Phase 4: went, from, children, little, it’s, just, help, said, were, out, like, one, have, do, when, some, come, there, what, so 
Phase 5: Mr, looked, made, your, came, saw, Mrs, don’t, asked, very, make, put, called, old, I’m, by, their, oh, could, about, house, time, day, people, here 
 
door, floor, poor, because, find, kind, mind, behind, child,  wild, climb, most, only, both, old, cold, gold, hold, told, every, everybody, even, great, break, steak, pretty, beautiful, after, fast, last, past, father, class, grass, pass, plant, path, 
bath, hour, move, prove, improve, sure, sugar, eye, could, should, would, who, whole, any, many, clothes, busy, people, water, again, half, money, parents, Christmas 

  
Suggested writing 
outcomes 

Autumn 1 
Year A 
Writing Opportunities 
Postcards (summer holiday) 
Recount (alien visit) 
Fantasy stories (aliens) 
Book reviews 
Letter writing 
 
 

Autumn 2 
Year A 
Writing Opportunities 
Diary entry (from the perspective of Guy 
Fawkes) 
Non-chronological reports (seasons) 
Poems on a theme (Bonfire Night)  
Scripts (Christmas) 
 

Spring 1 
Year A 
Writing Opportunities 
Stories from familiar settings (stories set 
at home) 
Non-chronological reports (England) 
Newspaper report (The Queen’s 
Knickers) 

Spring 2 
Year A 
Writing Opportunities 
Stories from other cultures  
Recount (wildlife trip) 
Recipes/Instructions (foods from other 
cultures) 
 

Summer 1 
Year A 
Writing Opportunities 
Recount (trip to a Toy museum) 
Non-chronological reports (Insects) 

Summer 2 
Year A 
Writing Opportunities 
Postcards (summer holiday) 
Recount (seaside trip) 
Advertisements 
Stories from familiar settings (stories set 
at the beach) 
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Year B 
Writing Opportunities 
Postcards (summer holiday) 
Recount (farm trip) 
Stories from familiar settings (stories set 
on a farm or at school) 
Traditional tales 
Different stories by the same author 

Year B 
Writing Opportunities 
Non-chronological reports (countries) 
Stories from other cultures 
Poetry (celebrations/cultures) 
Newspaper report (the Chinese New Year 
race) 

Year B 
Writing Opportunities 
Letter writing 
Non-chronological reports (the Arctic) 

Year B 
Writing Opportunities 
Diary entry (from the perspective of 
Florence Nightingale) 
Recipes/Instructions 
Advertisements 
“Using the senses” poetry (fruit and 
vegetables) 

Year B 
Writing Opportunities 
Fantasy stories (toys) 
Scripts 
Book reviews 
Recount (trip to a Toy museum) 
Traditional fairy tales 

Year B 
Writing Opportunities 
Postcards (summer holiday) 
Recount (farm trip) 
Stories from familiar settings (stories set 
on a farm or at school) 
Traditional tales 
Different stories by the same author 

Suggested  reading 
spine texts 

Autumn 1 
Year A 
Core Literacy Texts: 
Beegu by Alexis Deacon 
Aliens love underpants by Claire 
Freedman 
Tuesday by David Wiesner 
 
Class Readers:  
Here come the aliens! By Colin 
McNaughton 

Autumn 2 
Year A 
Core Literacy Texts: 
Can’t you sleep little bear? By Martin 
Waddell 
Stickman by Julia Donaldson (seasons) 
 
Class Readers:  
The Snowman by Raymond Biggs 

Spring 1 
Year A 
Core Literacy Texts: 
The Tiger Who Came to Tea – Judith Kerr 
The Queen’s Knickers by Nicholas Allan 
(London) 
 
Class Readers: 
Paddington Bear by Michael Bond 
We’re going on a bear hunt by Michael 
Rosen 
 

Spring 2 
Year A 
Core Literacy Texts: 
Giraffes Can’t Dance  by Giles Andreae  
Handa’s surprise by Eileen Browne 
(Africa) 
 
Class Readers: 
Superworm by Julia Donaldson 
Aaargh Spider by Lydia Monks 
Mad abou 

Summer 1 
Year A 
Core Literacy Texts: 
The Bad Tempered Ladybird by Eric 
Carle 
What the Ladybird Heard by Julia 
Donaldson 
 
Class Readers: 
Superworm by Julia Donaldson 
Aaargh Spider by Lydia Monks 
Mad about Minibeasts by Giles Andreae 
The Very Hungry Caterpillar by Eric Carle 

Summer 2 
Year A 
Core Literacy Texts: 
Katie Morag stories by Katie Hedderwick 
Lucy and Tom at the Seaside by Shirley 
Hughes 
 
Class Readers:  
The Lighthouse Keeper’s Tea by Ronda 
and David Armitage 

Year B 
Core Literacy Texts: 
Barty’s Scarf by Sally Chambers 
First week at cow school by Andy Cutbill 
A Squash & a Squeeze by Julia Donaldson 
 
Class Readers: 
Jack and the Beanstalk by Joseph Jacobs 
Stickman by Julia Donaldson (seasons) 
The Scarecrow’s Wedding by Julia 
Donaldson 
Beatrix Potter stories 
 

Year B 
Core Literacy Texts: 
The Rainbow Fish by Marcus Phister (Oceans) 
Lanterns & Firecrackers – A Chinese New Year story by Jonny Zucker (China) 
The Chinese New Year Race (the Zodiac Story) 
 
 
Class Readers: 
Tiddler by Julia Donaldson (Oceans) 
The Snail and the Whale by Julia Donaldson (Oceans) 
The Magic Paintbrush by Julia Donaldson (China) 

Year B 
Core Literacy Texts: 
Meerkat Mail by Emily Gravett 
Big Bear Little Bear by David Bedford, 
Jane Chapman 
Snow Bear by Piers Harper 
 
Class Readers: 
Little Polar Bear by Hans de Beer 
Brown Bear, Brown Bear, What Do You 
See? by Bill Martin Jr and Eric Carle The 
Penguin who wanted to find out by Jill 
Tomlinson 

Year B 
Core Literacy Texts: 
The story of Florence Nightingale  
Non-Fiction Florence Nightingale book 
Avocado Baby by John Burningham 
Pumpkin Soup by Helen Cooper 
 
Class Readers: 
The Selfish Crocodile by Faustin Charles 
Oliver’s Vegetables by Vivian French 
Funny Bones by Janet and Allan Ahlberg 
Peace at Last by Jill Murphy 

Year B 
Core Literacy Texts: 
Old Bear by Jane Hissey 
Harry & the Dinosaurs by Ian Whybrow 
 
 
 
Class Readers 
Kipper’s Toy Box  
Dogger by Shirley Hughes 
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YEAR 3 & 4                                                                       Writing Intent:  Children can communicate their knowledge and ideas, becoming thoughtful, reflective and evaluative writers. 
 
 INTENT 

Inspire 
IMPLEMENTATION 

Care 
IMPACT 

Grow 
Using age appropriate texts, pupils will learn the following knowledge and 
skills: 

Core activities to deliver learning: 
 

When assessed, children will demonstrate the following knowledge: 
 

Word YEAR 3 
Formation of nouns using a range of 
prefixes [for example super–, anti–, 
auto–]  
 
Use of the forms a or an according to 
whether the next word begins with a 
consonant or a vowel [for example, a 
rock, an open box]  
 
Word families based on common 
words, showing how words are 
related in form and meaning [for 
example, solve, solution, solver, 
dissolve, insoluble] 

YEAR 4 
The grammatical difference between plural 
and possessive –s  
 
Standard English forms for verb inflections 
instead of local spoken forms [for example, 
we were instead of we was, or I did instead of 
I done] 

Y3 and Y4  No Nonsense Spelling scheme 
Year A: Year 4/ Year B: Year 3 
 
 Whole class teaching of spelling patterns 
 Rainbow spelling 
 Pyramid spelling 
 Word searches 
 Spelling Shed 
 Lexia 
 Weekly spelling tests 
 Dictionary and thesaurus activities  
 Precision Spelling (where necessary) 
 Little Wandle Catch Up sessions where necessary 
 Word mats 
 

YEAR 3 
 Spell most words with additional 

prefixes and suffixes and understand 
how to add them to root words 

 Spell many words from NC Year 3/4 
word list 

 Spell homophones and near 
homophones mostly accurately 

YEAR 4 
 Spell homophones 
 Spell the words from the statutory 

Year 3/4 list 
 Use Standard English 

Sentence Expressing time, place and cause using 
conjunctions [for example, when, 
before, after, while, so, because], 
adverbs [for example, then, next, 
soon, therefore], or prepositions [for 
example, before, after, during, in, 
because of] 

Noun phrases expanded by the addition of 
modifying adjectives, nouns and preposition 
phrases (e.g. the teacher expanded to: the 
strict maths teacher with curly hair)  
 
Fronted adverbials [for example, Later that 
day, I heard the bad news.] 

 Vocabulary taught through whole class reading and topic 
 Weekly synonym/ antonym work 
 Vocabulary displays updated weekly 
 Working walls ‘magpie’ ideas 
 Text marking 
 Thesaurus activities 
 Peer work to ‘uplevel’ and edit 
 Discrete teaching of grammatical terms  
 Grammar activities – e.g ‘Be the Teacher’, gap fill, identifying 

grammatical focus on other texts. 
 Word mats 
 Use of spag.com 

 

 Use vocabulary appropriate to year 
group and subject/topic  

 Use rich and varied vocabulary 
appropriate to purpose and form 

 Can express time, place and cause by 
using conjunctions, adverbs and 
prepositions in most pieces of writing 

 Can use expanded noun phrases in 
most writing to add detail, including 
some prepositional phrases  
 

 Use age appropriate vocabulary 
 Use rich and varied vocabulary 

appropriate to purpose and form 
 Can begin to build cohesion by using 

fronted adverbials and pronouns 
 Can use noun phrases which are 

expanded by adding modifying 
adjectives, nouns and preposition 
phrases 

Text  & 
Writing for effect 

Introduction to paragraphs as a way 
to group related material 
 
Headings and sub-headings to aid 
presentation  
 
Use of the present perfect form of 
verbs instead of the simple past [for 
example, He has gone out to play 
contrasted with He went out to play] 

Use of paragraphs to organise ideas around a 
theme  
 
Appropriate choice of pronoun or noun within 
and across sentences to aid cohesion and 
avoid repetition 

 Using modelled texts  
 Modelled and shared whole class writing 
 Peer work / talk partners 
 Hot seating 
 Drama 
 Art/ drawing as stimuli 
 Use of real life experiences as stimuli 
 Working wall 
 Explicit teaching of editing skills 
 Planning frames/ scaffolds (e.g.  mind-map, writing plan or story 

journey) 
 Cross curricular writing opportunities 
 Use of spag.com 

 

 Can produce work with a simple 
introduction and conclusion 

 Begin to use paragraphs organised 
around a theme 

 Use simple organisational devices (e.g 
headings and subheadings) in non-
narrative writing 

 Illustrate with clearly labelled 
diagrams  

 Make notes to support writing  
 Can write a narrative with a clear 

structure, setting, character and plot 
 Can use the appropriate style of 

writing for the purpose and audience 
 To begin to use pronouns and nouns 

within and across sentences to aid 
cohesion and to avoid repetition  

 Use a range of coordinating (e.g. 
or/and/but/so) and subordinating                                             
(e.g. when/if/because 
/while/which/however/ although) 
conjunctions in most pieces of work 

 Tense choice is consistent with some 
use of modals (can/will) 

 Can use the appropriate style of 
writing for the purpose and audience 
in most pieces 

 Can use paragraphs to organise ideas 
around a theme in all pieces of writing 

 Use organisational devices for purpose 
and reader (e.g. captions; headings & 
sub-headings; bullets) in non-narrative 
writing 

 Can write a narrative with a clear 
structure, setting, character and plot 

 Can describe settings and characters 
to create atmosphere 

 Can integrate dialogue to convey 
character and advance the action 

 Can begin to use different verb forms 
accurately 

 Can use nouns or pronouns 
appropriately for clarity, cohesion and 
to avoid repetition 

 Use a wide range of coordinating and 
subordinating conjunctions in all 
pieces of work 

 Ask questions to extend understanding  
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 Use devices such as bullet points and 
underlining to structure text 

 Select the appropriate format for 
writing  

 Précis longer passages  
 Use their writing to record and 

examine  
 Use and organise writing to compare 

and contrast  
 Use writing to theorise and support 

debate 
  

Punctuation Introduction to inverted commas to 
punctuate direct speech 

Use of inverted commas and other 
punctuation to indicate direct speech [for 
example, a comma after the reporting clause; 
end punctuation within inverted commas: The 
conductor shouted, “Sit down!”]  
 
Apostrophes to mark plural possession [for 
example, the girl’s name, the girls’ names]  
 
Use of commas after fronted adverbials 

 Discrete teaching of some punctuation skills e.g. inverted commas 
 Editing tasks (including 1:1 with adult) 
 Peer work 
 Working wall 
 Punctuation taught through wider writing skills 
 Use of spag.com 

 Sometimes punctuates direct speech 
using inverted commas 

 Uses the following punctuation mostly 
accurately: 
 Full stop 
 Capital letters used appropriately 
 Question and exclamation marks 
 Apostrophe for contraction 
 Apostrophe for possession 
 Commas to separate items in a 

list 

 Uses the following punctuation mostly 
accurately:  
 full stop 
 capital letter 
 question and exclamation marks 
 apostrophe for contraction 
 apostrophe for possession 

including plural possession 
 commas to separate items in a 

list 
 Use commas after fronted 

adverbials 
 inverted commas (with other 

correct punctuation if used for 
speech) 

Handwriting  use the diagonal and horizontal strokes that are needed to join letters and 
understand which letters, when adjacent to one another, are best left unjoined 

 increase the legibility, consistency and quality of their handwriting [for example, by 
ensuring that the downstrokes of letters are parallel and equidistant; that lines of 
writing are spaced sufficiently so that the ascenders and descenders of letters do 
not 
touch]. 

 Teacher modelling  
 Editing time 
 Individual practice/ additional learning where necessary 
 Weekly discrete handwriting lessons 

 Use legible, joined handwriting in all 
writing 

 Use legible, joined, consistently sized 
and spaced handwriting 

Terminology  Year 3:   preposition, conjunction, word family, prefix, clause, subordinate clause, direct speech, consonant, consonant letter, vowel, vowel letter  inverted commas (or ‘speech marks’) 
Year 4: determiner, pronoun, possessive pronoun, adverbial 
 

Tricky/ Common 
Exception / High 
Frequency Words 

accident, accidentally, actual, actually, address, although, answer, appear, arrive, believe, bicycle, breath, build, busy, business, calendar, caught, centre, century, certain, circle, complete, consider, continue, decide, describe, different, 
difficult, disappear, early, earth, eight, eighth, enough, exercise, experience, extreme, famous, favourite, February, forward, fruit, grammar, group, guard, guide, heard, heart, height, history, imagine, increase, important, interest, island, 
knowledge, learn, length, library, material, medicine, mention, minute, natural, naughty, notice, occasion, occasionally, often, opposite, ordinary, particular, perhaps, popular, position, possess, possession, possible, potatoes, pressure, 
probably, promise, purpose, quarter, question, recent, regular, reign, remember, sentence, separate, special, straight, strange, strength, suppose, surprise, therefore, though, thought, through, various, weight, woman, women 

Suggested writing 
outcomes 

Autumn 1 
Year A 
Fiction 
Stories with Time Slips 
Character & setting descriptions 
inspired by class novels 
First person narratives - Diary entry 
Non-fiction 
Recount (Summer holiday/ school 
visit) 
Instructions (Origami animals/ How 
to Wash a Stone Age animal) 
 

Autumn 2 
Year A 
Fiction  
Modern Classics 
Character & setting – Stig & his den 
Dialogue & plot – retelling a known 
story 
Non-fiction 
Non-chronological report (History 
link – Skara Brae) 
Poetry - Patterns & Rules 
Haikus & Diamante poems 

 

Spring 1 
Year A 
Fiction 
Supernatural/ Mystery 
Stories with contrasting characters, 
settings & atmospheres 
Stories with tension & suspense 
Writing inspired by picture books 
Non-fiction 
Explanation (Science/ geography link 
– the water cycle) 

Spring 2 
Year A 
Fiction  
Fantasy & Film 
Characterisation & dialogue 
Writing inspired by film clips 
Stories with ‘friendly’ monsters 
Non-fiction 
Non-chronological report - 
Imaginary monsters 
Discussion - Should ‘monsters’ be 
allowed to live in the wild? 
Persuasion – Letter – Protect our 
Monster! 
Poetry (Classic) 
The Wind – Stevenson 
Daffodils - Wordsworth 

Summer 1 
 

Year A 
Fiction 
Issues and dilemmas 
Contrasting characters 
Diary writing – alternative 
perspectives 
Writing stories about friendship / 
conflict / difference 
Non-fiction 
Non-chronological report – (History 

link – the Romans) 

Summer 2 
 
 
Year A 
Fiction 
Historical 
Writing contrasting settings 
(summer & winter in the garden) 
Writing dialogue and play scripts 
Non-fiction 
Explanation (Science link – the life 
cycle of a flowering plant) 
Poetry 
List Poems 
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Year B 
Fiction 
Fantasy 
Creating caricature characters & 
fantastical settings  
Fantasy stories 
Non-fiction 
Recount – (summer holiday) 
Persuasion – (designing & promoting 
a new sweet/ treat) 
Instructions (DT link – The Great 
bread bake off) 
 

Year B 
Fiction 
Myths & Legends 
Traditional character descriptions 
Contrasting settings 
Original myths & legends 
Non-fiction 
Instructions (recipes, spells & 
potions) 
Poetry 
Kennings (History link – Anglo 
Saxons) 
 

Year B 
Fiction & Film 
Imaginary Worlds 
Creating characters and fantasy 
settings 
First person narratives/ diary 
extracts 
Non-fiction 
Recount – (Review of the year) 
Non-chronological Report - 
(Geography link - Polar bears) 
Explanation (Geography link – What 
is Climate Change?) 
Poetry 
Open the Door - Miroslav Holub 

Year B 
Fiction & Film 
Stories from Imaginary Worlds 
Creating new worlds – original 
stories 
Stories from other Cultures 
Writing stories with morals & 
messages 
Non-fiction 
Non-chronological Report 
(imaginary animals) 
Persuasion (Geography link – Save 
the rainforest/ orang-utan) 
Poetry 
The Magic Box – Kit Wright 

Year B 
Fiction 
Comedy Adventure 
Questioning convention - stories 
with anti-heroes  
Contrasting setting descriptions 
Non-fiction 
Reports (Dragon fact file) 
Explanation (Life cycle of a dragon) 
Discussion (Should wild animals be 
kept in zoos? Link to HTTYD) 
 

Year B 
Fiction - Animation 
Stories that raise issues & dilemmas 
Dialogue and play scripts 
Non-fiction 
Newspaper Reports (Dragons Seen 
in Rufforth) 
Recounts (school visits) 
 

Suggested  reading 
spine texts 

Autumn 1 
Year A 
Stone Age Boy 
Satoshi Kitamura 
The Wild Way Home 
Sophie Kirtley 
How to Wash a Woolly Mammoth 
Michelle Robinson 
How to Skin a Bear  
Twinkl Original Text 

Autumn 2 
Year A 
Stig of the Dump 
Clive King 

Spring 1 
Year A 
Storm 
Kevin Crossly Holland 
Hurricane 
David Wiesner 
The Rhythm of the Rain 
Grahame Baker Smith 
The Wind in the Willows  Kenneth 
Grahame 

Spring 2 
Year A 
The Water Horse 
Dick King Smith 
Zahra  
(Other Cultures Literacy Shed) 
 

Summer 1 
Year A 
There’s a Boy in the Girls’ Bathroom 
Louis Sachar 
Charlotte’s Web  
E. B. White 

Summer 2 
Year A 
The Secret Garden 
Frances Hodgson Burnett 
 

Year B 
Charlie and the Chocolate Factory 
Roald Dahl 
Extracts from: The Witches  
Roald Dahl 
The BFG  
Roald Dahl 
 
 

Year B 
Beowolf 
Rob Loyd Jones 
Extracts from: Arthur – High King of 
Britain 
Michael Morpurgo & 
King Arthur and the Knights of the 
Round Table 
Marcia Williams 

Year B 
The Lion, the Witch & the Wardrobe  
C. S. Lewis 
The Great Kapok Tree 
Lynne Cherry 
Ride of Passage 
(Other Cultures Literacy Shed) 
The Spiderwick Chronicles  
Holly Black & Tony DiTerlizzi 

Year B 
How to Train Your Dragon  
Cressida Cowell  
The Egg 
M. P. Robertson 
Zoo 
Anthony Browne 
The Dragon Slayer 
(Literacy Shed) 
The Boy Who Grew Dragons  
Andy Shepherd 
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YEAR 5 & 6                                                                          Writing Intent:  Children can communicate their knowledge and ideas, becoming thoughtful, reflective and evaluative writers. 
 
 INTENT 

Inspire 
IMPLEMENTATION 

Care 
IMPACT 

Grow 
Using age appropriate texts, pupils will learn the following knowledge 
and skills: 
 

Core activities to deliver learning: 
 
 

 

When assessed, children will demonstrate the following knowledge: 
 

Teacher assessment framework for the end KS2 

Word YEAR 5 
Converting nouns or adjectives into 
verbs using suffixes [for example, –
ate; – ise; –ify]  
 
Verb prefixes [for example, dis–, de–, 
mis–, over– and re–] 

YEAR 6 
The difference between vocabulary 
typical of informal speech and 
vocabulary appropriate for formal 
speech and writing [for example, find 
out – discover; ask for – request; go in 
– enter]  
 
How words are related by meaning as 
synonyms and antonyms [for example, 
big, large, little]. 

Y5 and Y6  No Nonsense Spelling scheme 
Year A: Year 6/ Year B: Year 5 
 
  Whole class teaching of spelling patterns 
 Rainbow spelling 
 Pyramid spelling 
 Word searches 
 Spelling Shed 
 Lexia 
 Weekly spelling tests 
 Dictionary and thesaurus activities  
 Precision Spelling (where necessary) 

 

YEAR 5 
 Can spell root words, prefixes and 

suffixes accurately 
 Can spell words with silent letters 
 Can spell many words from the Y5/6 

word list 

YEAR 6 
 Spells  correctly most words from the 

year 5 / year 6 spelling list* and use a 
dictionary to check the spelling of 
uncommon or more ambitious 
vocabulary 

 

Sentence Relative clauses beginning with who, 
which, where, when, whose, that, or 
an omitted relative pronoun  
 
Indicating degrees of possibility using 
adverbs [for example, perhaps, surely] 
or modal verbs [for example, might, 
should, will, must] 

Use of the passive to affect the 
presentation of information in a 
sentence [for example, I broke the 
window in the greenhouse versus The 
window in the greenhouse was 
broken (by me)].  
 
The difference between structures 
typical of informal speech and 
structures appropriate for formal 
speech and writing [for example, the 
use of question tags: He’s your friend, 
isn’t he?, or the use of subjunctive 
forms such as If I were or Were they 
to come in some very formal writing 
and speech] 

 Vocabulary taught through whole class reading and topic 
 Vocabulary Ninja activities (word of the day/ week) 
 Working walls ‘magpie’ ideas 
 Thesaurus activities 
 Peer work to ‘uplevel’ and edit 
 Discrete teaching of grammatical terms  
 Grammar activities – e.g ‘Be the Teacher’, gap fill, identifying grammatical focus 

on other texts. 
 Use of spag.com 

 

 Use age appropriate vocabulary 
 Use rich and varied vocabulary 

appropriate to purpose and form 
 Can write sentences with relative 

clauses 
 Can use adverbs or modal verbs to 

indicate a degree of possibility 
 Can use different verb forms 

accurately (subject and verb 
agreement, tenses are consistent and 
correct)  

 Can start sentences with a subordinate 
clause.  (whilst, despite) 

 

 Uses verb tenses consistently and 
correctly throughout their writing  

 

Text & 
Writing for effect 

Devices to build cohesion within a 
paragraph [for example, then, after 
that, this, firstly]  
 
Linking ideas across paragraphs using 
adverbials of time [for example, later], 
place [for example, nearby] and 
number [for example, secondly] or 
tense choices [for example, he had 
seen her before] 

Linking ideas across paragraphs using 
a wider range of cohesive devices: 
repetition of a word or phrase, 
grammatical connections [for 
example, the use of adverbials such as 
on the other hand, in contrast, or as a 
consequence], and ellipsis  
 
Layout devices [for example, 
headings, sub-headings, columns, 
bullets, or tables, to structure text] 

 Using modelled texts  
 Modelled and shared whole class writing 
 Peer work / talk partners 
 Hot seating 
 Drama 
 Use of real life experiences as stimuli 
 Working wall 
 Explicit teaching of editing skills 
 Cross curricular writing opportunities 
 Three week cycle of focused text type/ genre 

 
 

 Can select the correct genre and 
sentence type for audience and 
purpose, and use it accurately 

 Can mostly use appropriate informal 
and formal styles 

 Begin to use figurative language 
including metaphors and 
personification 

 Can describe settings and characters 
to create atmosphere 

 Can integrate dialogue to convey 
character and advance the action 

 Begin to use a range of devices to build 
cohesion within and across paragraphs  

 Can use organisational and 
presentational devices to structure 
writing 

 Can use paragraphs consistently and 
appropriately which elaborate on 
initial idea (with explanation, for 

 Writes  effectively for a range of 
purposes and audiences, selecting 
language that shows good awareness 
of the reader (e.g. the use of the first 
person in a diary, direct address in 
instructions and persuasive writing) 

 In  narratives, describes settings, 
characters and atmosphere 

 Integrates dialogue in narratives to 
convey character and advance the 
action 

 Selects vocabulary and grammatical 
structures that reflect what the writing 
requires, doing this mostly 
appropriately (e.g. using contracted 
forms in dialogues in narrative; using 
passive verbs to affect how 
information is presented; using modal 
verbs to suggest degrees of possibility) 

 Uses a range of devices to build 
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contrast or to provide additional 
detail) 

 Use writing to argue, support, and 
defend a position  

 Organise writing to report on a topic, 
formulating opinions and conclusions  

 Use vocabulary effectively to establish 
understanding  

 Justify decisions using written 
argument 

cohesion (e.g. conjunctions, adverbials 
of time and place, pronouns, 
synonyms) within and across 
paragraphs  

 Assemble pieces of writing into longer 
presentations  

 Interpret writing of others into easier 
writing for younger children  

 Use writing to speculate and 
hypothesise 

 
 

Punctuation Brackets, dashes or commas to 
indicate parenthesis  
 
Use of commas to clarify meaning or 
avoid ambiguity 

Use of the semi-colon, colon and dash 
to mark the boundary between 
independent clauses [for example, It’s 
raining; I’m fed up]  
 
Use of the colon to introduce a list 
and use of semi-colons within lists  
 
Punctuation of bullet points to list 
information How hyphens can be used 
to avoid ambiguity [for example, man 
eating shark versus maneating shark, 
or recover versus re-cover] 

 Discrete teaching of some punctuation skills e.g. hyphen 
 Editing tasks 
 Peer work 
 Punctuation taught through wider writing skills 
 Use of spag.com 

 Consistent and accurate use of basic 
punctuation (capitals, full stops etc) 
See Year 3/4 criteria) 

 Can use brackets, dashes or commas 
to indicate parenthesis 

 Can use commas to clarify meaning or 
avoid ambiguity  

 Can use inverted commas mostly 
accurately with other correct 
punctuation, if used for speech 

 To begin to use colons (introduce a 
list) and semi colons (within extended 
lists) 

 Uses the range of punctuation taught 
at key stage 2 mostly correctly (e.g. 
inverted commas and other 
punctuation to indicate direct speech) 

 

Handwriting  use the diagonal and horizontal strokes that are needed to join letters and 
understand which letters, when adjacent to one another, are best left 
unjoined 

 increase the legibility, consistency and quality of their handwriting [for 
example, by 
ensuring that the downstrokes of letters are parallel and equidistant; that 
lines of 
writing are spaced sufficiently so that the ascenders and descenders of 
letters do not touch]. 

 Teacher modelling  
 Editing time 
 Individual practice/ additional learning where necessary 
 Balance of word processing and hand written work 

 Can write neatly, legibly and accurately 
in a flowing joined style 

 

 Maintains legibility in joined 
handwriting when writing at speed 

Terminology Year 5:  modal verb, relative pronoun, relative clause, parenthesis, bracket, dash, cohesion, ambiguity 
Year 6: subject, object, active, passive, synonym, antonym, ellipsis, hyphen, colon, semicolon, bullet points 
 

Tricky/ Common 
Exception / High 
Frequency Words 

accommodate, accompany, according, achieve, aggressive, amateur, ancient, apparent, appreciate, attached, available, average, awkward, bargain, bruise, category, cemetery, committee, communicate, community, competition, 
conscience, conscious, controversy, convenience, correspond, criticise (critic + ise,), curiosity, definite, desperate, determined, develop, dictionary, disastrous, embarrass, environment, equip (–ped, –ment), especially, exaggerate, 
excellent, existence, explanation, familiar, foreign, forty, frequently, government, guarantee, harass, hindrance, identity, immediate(ly), individual, interfere, interrupt, language, leisure, lightning, marvellous, mischievous, muscle, 
necessary, neighbour, nuisance, occupy, occur, opportunity, parliament, persuade, physical, prejudice, privilege, profession, programme, pronunciation, queue, recognise, recommend, relevant, restaurant, rhyme, rhythm, sacrifice, 
secretary, shoulder, signature, sincere(ly), soldier, stomach, sufficient, suggest, symbol, system, temperature, thorough, twelfth, variety, vegetable, vehicle, yacht 

Suggested writing 
outcomes 

Autumn 1 
Year A 
Fiction  
Creating settings 
 
Non-fiction 
Recount – letter 

Autumn 2 
Year A 
Non-Fiction 
Information text – newspaper report 
Recount – diary 
Persuasion 
Instruction (topic recipe) 

 

Spring 1 
Year A 
Fiction 
Characterisation & Dialogue 
 
Non-Fiction 
Information – Non-chronological 
report 
Discussion 

Spring 2 
Year A 
Fiction 
Time Slips 
 
Non-Fiction 
Recount – letter 
Explanation 

Summer 1 
Year A 
Fiction 
Short story (cumulative skills) 
 
Non-Fiction 
Information text – non-chronological 
report 
Explanation 

Summer 2 
Year A 
Fiction 
Suspense & Action 
 
Non-Fiction 
Recount – letter 
Discussion 
Newspaper (topic) 



Rufforth Primary School – Writing (SPAG) Progression Map 

 

“The table shows when concepts should be introduced first, not necessarily when they should be completely understood. It is very important, therefore, that the content in earlier 
years be revisited in subsequent years to consolidate knowledge and build on pupils’ understanding. Teachers should also go beyond the content set out here if they feel it is 

appropriate.”  From introduction to Appendix 2, English Programme of Study (2014 National Curriculum) 
 

 
 
 
 
 
  

Year B 
Fiction  
Creating settings 
 
Non-fiction 
Recount – letter 
 

Year B 
Non-Fiction 
Information text – newspaper report 
Recount – diary 
Persuasion 

Year B 
Fiction 
Characterisation & Dialogue 
 
Non-Fiction 
Information – Non-chronological 
report 
Discussion 

Year B 
Fiction 
Time Slips 
 
Non-Fiction 
Recount – letter 
Explanation 

Year B 
Fiction 
xxx 
 
Non-Fiction 
Information text – non-chronological 
report 
Explanation 

Year B 
Fiction 
Suspense & Action 
 
Non-Fiction 
Recount – letter 
Discussion 

Suggested  reading 
spine texts 

Autumn 1 
Year A 
Hello World 
A World of Cities 

Autumn 2 
Year A 
Usborne Classics – Dracula 
The Unforgotten Coat 
The Boy at the Back of the Class 
A Boy Called Hope 
Illegal (Eoin Colfer) 

Spring 1 
Year A 
Historium 
Non-fiction extracts linked to the 
Mayans 

Spring 2 
Year A 
The Explorer 
Time Riders – Mayan 
Boy in the Tower 
Wonderstruck 

Summer 1 
Year A 
Non-fiction extracts linked to topic. 

Summer 2 
Year A 
Fireweed 
The Arrival 
When the World Was Ours 
Once 
Rose Blanche 

Year B 
Non-fiction extracts linked to topic. 
 

Year B 
Secrets of a Sun King 
Wonderstruck 

Year B 
Shackleton’s Journey 
Women in Science 

Year B 
White Fang 
King of the Cloud Forests 

Year B 
A Midsummer Night’s Dream 
*Another Shakespeare 

Year B 
Mythologica 
Greek Myth Short Stories 
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