Q‘UEfOr,‘/)

ML

English Teaching at Rufforth - Reading

Reading at Rufforth

Primary School

The three major components of reading are decoding, fluency and comprehension. The
knowledge and understanding of each of these is essential in the journey to becoming a
skilled reader.

At Rufforth, we believe that reading is the key that can unlock learning in every aspect
of the curriculum and that it links o our core values in the following ways:

Reading is the door to creativity, to visualisation and to
greater knowledge. Research tells us that children who
read for pleasure on a daily basis develop a wider
vocabulary, greater general knowledge and a far better
understanding of other cultures. It is perhaps one of the
single most important factors in a child's development.

It is our intention to ensure that all pupils read widely and
confidently with fluency and comprehension appropriate to
their age, whilst developing a love for reading for pleasure.

Our children will embrace their own individual reading
journey and will celebrate their reading milestones as
they develop new strategies, learn new words, explore
different genres, discover unknown authors,
experience unfamiliar seftings and unpick hidden
meanings.

Through discrete phonics sessions, one-
to-one reading with an adult, guided
group reading sessions and whole class
reading lessons, we teach our pupils how
to decode the written word, whilst
building a greater understanding of
comprehension.

Reading sessions in all year groups
support children to develop skills in and
understanding of vocabulary, inference,
prediction,  explanation,  retrieval,
sequencing in KS1 and summarising in
KS2 (VIPERS).
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English Teaching at Rufforth - Reading

Primary School

Reading for Comprehension
What are Vipers?

VIPERS is an acronym to aid the recall of the 6 reading domains that form part of the
UK's reading curriculum. They are the key areas which we feel children need to know
and understand in order to improve their understanding of texts and form the core of
skills teaching for comprehension across the school. Taking this approach ensures that
the skills required are taught explicitly and that consistency and progression from
EYFS to the end of Year 6 can be ensured.

VIPERS stands for:

Find and explain the meaning
of words in context.

Make and justify inferences
using evidence from the text.

predict what might happen from
the details given and implied.

Retrieve and record information
and identify key details from fiction

Summarise the main ideas from
more than one paragraph.

KS1 Question Stems

and non-fiction.

Vocabulary Infer Predict Explain Retrieve Sequence
Drow upen Mabe Predict whet Explan your Ldestify oo Sequerce the
wledge of inferences you ok wil preferences, explon the key events in
vocabudery in from the text hogpen bosed thoughts end ey features the stoey.
onder o o0 the opinscns about of fiction ond
understond the text, wformaticn that you the text. ron-fiction texts such

v been Green. o= chaacters, eveste,
tithes ond infermation
[Se—— Exarple gueationa Examgle questisas Example questions Exarsple queatizis Example questioa

« What does the word
mea in this

setencn?

 Firud end copy a woed
which meoes

« What does this word o |
prrase tel you
hout .2

* Which word 1 thes
section do yeu Phink is
the most amportont?
Wiy?

* Which of the words
et descrbes the

o Why was.... feeling...2
o Why did . heppes?
o Why did vy ... ?
* Cor yons explain wiry.. ?
© What de you thisk the

auther infesnded when
they sid.....?

o How dees . make
you fesd?

* Lock at the hoak
cover/Siur - what do
Yo thik this ook will
be chost?

* What do yeu think will
hagpen next? Whet
mokex you thick this?

® How doex the chaice of
therocter o selting
af fect what will hoppeen
ext?

« What is hoppening?
What do you think
hagpened before?

* Whe s your favourte
charecter? Wiy?

« Wiry dhe yoo thisk ol
thae maie cherocters
e gt in this beok?

* Weuld you likee bo e in
this setteg? Why/why
net?

« Ls there arything you
weuld chonge about this
afory?

© Do you like thes text?
What de you like obout
L

* What kad of text o
thus?

* Who did 7

* Where did 7

o Whendd.. 2

» What heppened
when.?

* Why aud

sHowadd .2

» How mary....?

* What hepgened to...?

heppen?

« Canyou rumber theee
evente 1-5 0 the crder
trat they hoppened?

« What heppesed af ter

3

« What was the firet
thang that happened
the stoey?

« Can you summarise ina
sentence the
operang/mddie/wnd of
Ve xtory?

* Inwhat erder do these

chapter headings come

charocter/setting/ What do you thank will o the story?
mood etc? hoppen aof ter?
« Can you thirk of any * What do you think the
other words the auther | bast paragroph aggests
could have used to will Beppen next?
describe thes?
* Wy do yoo Hhik
Is repeated in this
woction?
KS2 Question Stems
Vocabulary Infer Predict Explain Retrieve Summarise
Find and Make and Predict what Explain how Retrieve and Summarise
= @ o @ T — @ = @ = @
meaning of inferences based from risives A information ideas from
words in using the details the mearng as. and identify more than
context. evidence given or mm key details one
from the text. implied. meaning = enbanced through choice | from fiction and non-fiction. | paragraph.
:dﬂn the themes and patterns
that develop across the text.
Explain how information contributes
tothe
Example questions Example questions Example questions Example questions Example questions Example questions

* What do the words .....
and ..... suqgest about the
character, setting and
mood?

* Which word tells you
that...?

« Which keyword tells you
about the
character/setting/mood?

« Find one word in the text

« Find and highlight the
word that is closest in
meaning to......

« Find a word or phrase
which shows/suggests

« Find and copy a group of
words which show that...

* How do these words make
the reader feel? How
does this paragraph
sugqest this?

« How do the descriptions
of ..... show that they are

« How can you tell that.....

« What impression of ..... do
you qet from these
paragraphs?

« What voice might these
characters use?

© What was .... thinking

« Who is telling the story?

« From the cover what do
you think this text is
going to be about?

* What is happening now?
What happened before
this? What will happen
after?

« What does this paragraph
suggest will happen next?
What makes you think
this?

« Do you think the choice of
setting will influence how
the plot develops?

* Do you think... will happen?
Yes, no or maybe? Explain
your answer using
evidence from the text.

* Why is the text arranged in
this way?

* What structures has the
author used?

* What is the purpose of this
text feature?

* T the use of .. effective?

« The mood of the character
changes throughout the text.

« Find and copy the phrases
which show this.

= What is the author's point of
view?

 What affect does ... have on
the audience?

= How does the author engage
the reader here?

 Which words and phrases did
. effectively?

* Which section wos the most
Interesting/exciting part?

« How are these sections
linked?

« How would you describe
this story/text? What
genre is it? How do you
know?

« How did..?

« How often..?

* Who had...? Who is..?
Who did...>

« What happened to..2

« What does.... do?

* How ..... i$ woocu?

« What can you learn from
e from this section?
« Give one example of ...

« The story is told from
whose perspective?

* Can you number these
events 1-5 in the order
that they happened?

« What happened after
d

« What was the first thing
that happened in the
story?

« Can you summarise in a
sentence the opening/
middle/end of the story?

« Inwhat order do these
chapter headings come in
the story?

VIPERS reading displays in all
classrooms give children a
common language to use when
discussing what they know,
think and wonder about a text.
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We use the sentence starters 'I
know... I think.. I wonder.." to
generate class discussions and
link them to our reading VIPERS.
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English Teaching at Rufforth - Reading

Reading in EYFS (Class 1)

In EYFS, the foundations for reading are initially taught though discrete
systematic synthetic phonics lessons. In our daily session, we re-visit and
review previously learned letters and practise oral blending and segmenting
using flashcards and visual aids. We then teach the children to read new letters
and to blend and segment these to read words. We also teach the children to
read two common exception words each week. We support the children as they
». Ppractise writing the graphemes they have learnt and teach them to apply their
A learning by reading or writing a caption using one or more high-frequency words
and words containing the new letter learnt. Children have additional
y opportunities to apply their phonics learning in activities planned for in the
areas of enhanced provision. For more information please see our 'Reception
Phonics' document.

Primary School

Shared reading is a fundamental part of each Reception day. Children have the
opportunity to vote for their favourite book to be read at story time and are
encouraged to develop their communication, language and comprehension skills
through class discussion during story times and planned literacy sessions.

VIPERS form a part of each literacy session from the beginning of the school
year and the children have been introduced to this teaching concept in an age
appropriate way through 'Vinny the Viper'. Introducing VIPERS in Reception
enables that important link to be forged between both the EYFS Framework
and KS1 National Curriculum as children develop the necessary foundations
upon which further learning can be built.

g

Reading in KS1 (Class 2)
In Key Stage 1, we teach a guided reading session every day. We also deliver a ¢
separate phonics session for children in Year 1 and for those in Year 2 who do =%
not pass the phonics screening check. Our guided reading sessions follow a
weekly carousel of activities. Throughout the week, children read to their class |
teacher and a teaching assistant and spend their time completing reading
activities.

In our guided reading sessions, we read a fiction or non-fiction text together.
Children are asked a variety of questions about the text they are studying that
are linked to the VIPERS question stems. This promotes discussion as a group.

The VIPERS we use are Vocabulary, Infer, Predict, Explain, Retrieve and
Sequence. In some reading lessons, we focus on one particular Viper. In other
sessions, we focus on multiple Vipers.



https://pathfinder.academy/rufforth/wp-content/uploads/sites/8/2021/03/Phonics-information-booklet.pdf
https://pathfinder.academy/rufforth/wp-content/uploads/sites/8/2021/03/Phonics-information-booklet.pdf
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English Teaching at Rufforth - Reading

Primary School

Reading in LKS2 (Class 3)

M%@dﬁ;ﬂ As children fransition intfo KS2, reading is taught explicitly in
E T Thoatre’ b .
— e EE LT whole class lessons using the VIPERS approach. New vocabulary

T
s\ %WGW ‘—x is introduced and context is provided at the start of each new
T » week and reading skills provide a different focus for each day.

We choose a range of quality texts carefully to provide the
children with positive, memorable reading experiences and
have designed our reading spine to complement topic work and
to feed into writing tasks. We plan challenging activities that
engage with the text in meaningful ways and use the sentence
stems 'T know... I think.. I wonder' fo support class discussion
and promote critical thinking. The children's written responses
to tasks set are recorded in their reading journals.

We continue to work on developing reading fluency as well as
reading comprehension and use echo, popcorn, paired, 1:1 and
independent reading to help fine fune each child's skills.

The children enjoy additional opportunities to read during the
week and choose their books from the class library which is
organised by book band and genre. A balanced reading diet of
fiction and non-fiction is encouraged. A record of books that
have been read is kept in the children’s planners.

Reading in UKS2 (Class 4)

In Upper Key Stage 2, we teach a whole class reading session
every day. We alternate fiction and non-fiction texts. In our ™
reading sessions, we use VIPERS to develop our comprehension .-
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skills. We also use the sentence stems T know.. I think.. I ,;m:.ﬁw*w £z
wonder’ when talking about texts. We teach reading as a whole
class, so that we can all talk about the text at the same time.

When we read a fiction text, we use a mix of novels, short
extracts and poems. In novels, we sometimes read a short i
section and sometimes read a whole chapter. After talking about o icinmaicsinicy
what we've read, we answer questions in reading journals using
our VIPERS skills.

Ry

fusaday 3 Octehir, 2071 - Drcculs Cheptor Five

€~

ne penple talievs thol Prafraer Van
m_“wum.n i ek algfal
o a sagaart Seih sides uf ik 23

In some reading lessons, we focus on one particular Viper. In
other sessions, we focus on multiple Vipers. One of the skills we
have to develop in UKS2 is knowing which one of the VIPERS is
being used in a question.

il
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Each child has a reading book in the classroom which they read
at different times during the week and at home. Children choose
their own banded reading books from texts that are matched to
ability, provide challenge and are of personal interest. They are
encouraged to choose different types of books.
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English Teaching at Rufforth - Reading

What are Book Bands?

Reading books are graded by difficulty using reading levels known as Book Bands. Each
Book Band has its own colour and can be matched to a Phonics Phase.

Primary School

Reading Overview - Phonics Phases - Book Bands - Year Group Expectations

Phonics Phase Book Band Year Group Expectations
Phase 1 EYFS
Phase 2 Pink EYFS

Phase 2/3 EYFS

Phase 3 Yellow EYFS
Phase 3/4 EYFS/Year 1

Phase 4 Year 1

Phase 4/5 Year 1

Phase 5 Year 1

Phase 5 Year 1

Phase 5/6 Gold Year 2

Phase 6 White Year 2
Phase 6 Lime Year 2/Year 3

Year 3

Grey Year 4

Year 5

Year 6

Lilac level books are wordless and tell a story through pictures alone.
They help children to develop speaking and listening skills through
creating and telling stories and are usually introduced during the
autumn term of EYFS. Pink books replace these as children move into
Phonics Phase 2 and make progress with early reading skills (see
'Reception Phonics’ for additional information). Children work through
the rest of the bands developing skills in decoding, fluency and
comprehension aiming to reach Blue and Red bands during UKS2.

The 'Year Group Expectations’ in the above chart provide an approximate guide and show
the expected progress of an ‘average’ child. We recognise however, that periods of rapid
progress may be followed by periods of consolidation and that not all children will
experience the same learning journey. Additional support or conversely challenge is
provided for those children who will benefit from something additional or different.

At Rufforth, all books are banded and are matched to ability. Monitoring movement
between the bands allows school to track progress and feeds into the assessment
process. It's important fo note that books used in school for guided or whole class reading
lessons may be of a higher band than ‘home readers’ as teachers aim to provide additional
challenge and can support and scaffold learning.


https://pathfinder.academy/rufforth/wp-content/uploads/sites/8/2021/03/Phonics-information-booklet.pdf
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Primary School

English Teaching at Rufforth - Reading

Additional Reading Opportunities

Focussed Reading Groups
In KS2, Miss Richards provides additional
reading lessons for small groups of children.
During these, she facilitates the development
and consolidation of reading comprehension
through the use of VIPERS activities.

Lexia
After an initial assessment, Lexia Reading
Core 5 provides pupils with a personalised
learning pathway that is used to support the
development of phonics and reading in KS2.

Primary School Level Reading Instruction

Precision Phonics

‘Precision Phonics' provides pupils in
KS2 with a bespoke intervention
plan designed to provide support in
securing the phonic knowledge they
need to become successful readers.

1:1 Reading
Reading 1:1 provides children with an opportunity to

receive focussed support and coaching from a skilled
practitioner using materials matched to the phonics phase
they are working within or their book band level.

Reading Volunteers

Reading volunteers offer an
invaluable service providing children
across the school with additional
opportunities fo read to an adult
during the week.
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English Teaching at Rufforth - Reading

Primary School

Readinq HO mewor‘k , g:l'lfzzl}th Primary @

At Rufforth, reading is at the core of weekly homework. Children = s !ﬁ“
read a book at their phonic or book band level aloud to an adult at = |5 g
home everyday for a minimum of ten minutes. This is recorded in
children’'s planners at home as is feedback from 1:1 and guided
group reading at school. Reading books and planners are taken
home at the end of each school day and are returned to school
every morning to facilitate this. 'Dojo’ points earned for reading
at home contribute to the award of weekly ‘golden time' for each
class. Children are allocated 'scheme’ books in EYFS and KS1 but
select banded books from class libraries as they become more
confident, fluent readers and transition into Brown and Grey Book
Bands and beyond during KS2.

On-line Reading and E-books

We use a range of apps and websites to support children's phonic and reading
development at school and at home.

B @ E
" fchl [nkl [yl fail fael
Forest Phonics

All pupils have access to Active ,
Learn Bug Club and are allocated , & Have you
fiction and non-fiction fexts | | got the

matched to their book band levels. Bug Club reading bug?

These texts include '
comprehension questions designed ) : N b
to promote engagement and ° e e — —

develop comprehension skills.

EPIC provides a vast, online library of reading material, audio and read-to-me books for
all age groups. Class teachers create collections of books to support topic work and allow
children to pursue reading preferences and explore new text types and personal
interests. 5

total books read
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English Teaching at Rufforth - Reading

Reading for Pleasure

Primary School

The MOYE At Rufforth we believe in fostering a love of learning and believe that
tLtLd;\quvgﬁ: encouraging reading for pleasure is at the very heart of Thls
You will frow. Opportunities to read for pleasure are built

T M@;&jm Tou into each class’ weekly timetable and include

fhe MOYE places Yol . egular 'ERIC (Everyone Reading in Class)
sessions. Book lists and pupil and teacher
recommendations are available to children
who are given opportunities to complete book
reviews and talk about the books they've
enjoyed reading with their peers.

Reading competitions and challenges like ‘Reading Bingo' and ‘Extreme Reading' encourage
all children to involve themselves in reading at whatever their level or experience and
provide incentives and rewards for all readers.

READING BINGO

TRADITIONAL TALE ADVENTURE BIOGRAPHY INFORMATION

World Book Day provides an annual opportunity to really celebrate books, authors and
reading and is always well supported.




